DOCIIIIBBT HESilME 



m 13 1 Z06 



SO DOS ^30 



AUTHOR 

ZSnHo PRICE 
DESCHXPTO BS 



[line, Fj/Afiuo;; ; ^nd ohli^u::::j 

Nation.-l Endowiii(;nl fAJi Mi^i Ihi aian it ici::; (UFA 11), 
Aug 75 

/bp*; Fot ci roltiitid uucuiu^ut, i.:ibe 30 009 731 

*flQsth^tic Ediicatlori; *i\rt Ap prenlation ; Jlrt 
Educatiori; Cultural Enrichment^ Educational Eesearch; 
Elementary Secandary Sducation; Humanities; *Fiiot 
Projcaats* Proqraifi Contezit ; ^proguara Descriptions; 
* Program D^^ve lopiient; program Ef f ectx^reness ; Program 
Fvaluattioii ; V iiiual Litera cy 
^Aesthetic; Hlye Project 



This r€?port doscribes the atsstlietic eiiucat-ioii 
projecti. viiicli timbrac^a; a concaptual structure^ a perceptuial approach 
to t^^axiiinq^ and bexi^t ^ha^ aessthetiGs can he iiiculcat^d IjUo the 
tea chiiig- lear 111 lU] proc^jsa* The project's goal was tc develop an 
educational base and r^qaisito expertise 5o that teachers can 
organi:i^e an aesthetic cducatloii curriculafi!. For its conc^jptual 
str^ctuire^ the project implenentecl concepts^ sl:ra tegi^^i^ , and 
^vaiuation backed on th%^ Califoxnia Stat^^ Art Ediscation Fraia<^«ork- 
Fifty participants included eljmentary teachers^ juiiiQr ar^d senior 
higli ait teachers^ principalB, art consultants^ a aiisic s^ipacialis t^ a 
resource teaclier, univ^atsity pxofesaota^ and cowiunity agency people. 
The pccject'ri program mB arganizad around three phases Qv^er 18 
nioitths. Phase one wa^j ptogxant planning and devalopicnt of an 
aesthetic education s^coinax fox tQachers. PhaBa tvo was the six-'wcnjk 
iiis^rvice teacher seminar that incluaed discussion^ laboiatory worM^ 
curxiciiluin de^elopaient ^ and mateuiala reiriew. Phase three was 
clas^arcom i oiplfeHit rrt^tlau ox ^^eiiiludi QutoOLfl^a Lav tJi^ i975"-7 6 jchcol 
yea^- iwaluation techniques included the Aesthetic :sye Inventory^ 
Int^irvlevrst rating scalea^ lycnitoring reports, teacher logs, and 
«3cp^ri€nce descriptions. Also, a profile of paxticipants was prepaxea 
ior project eTraluation. Fliiding^ revealed significant gains in 

ticiyduls' abiliti^^ to ug^ the conceptual structure end 
perceptual techniques^ 1^ ^as determined that the structtirG dOBm 
provide a basis for teaching children about art^ (AuthoryND) 
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Thi.ii projuct Xsini) h:uiv(\ on nn ;nMi !:liu i j r (Uluc^MtlMi- T)(7Hirjon (mh^ \\\:\\ mthIm mmm! 
i'nibodd f ilK IImh in .1 rcjuMi i 11 s",--] ca riW H|; i)r^}^C'^;^; . 

rlie |)ro)uc:f. )^fKiI wa;; to di.M/(^lc5p nii otliK'/it: i onn I hn^:\^^ iiinl i:he riKiui.Birc- f3>=p*:^rt 1 ;■■ 
vtiich ! 1 I iMiabl^^ ri-:]r\\{-rH t 1 dpvc^lop a^'nMi*M"l<' ininf- .it: i on cMir' r f <mi 1 iirt with niw'^H;^- 
paiiyin^ 81: rnt:u g ie^^ anci i ph!: rrir t [anal maLuria.lH for inrork wl t:h t-hiLdrcui In Mt-luKH 
and noii-Bchaol BlUuaMoiiH - 

Through ciL*lMiied obJectiivfH, thl.s projucc: ItnpJ.enientnd i-aiirep , Htratuj^Je^H and 
uvahiat: [(..m lluit had piacMcal appl ication In the taachlnj^-lenrn it ijr ^^n tiiatuiu n 
roqulrc^d bv the* California State? Art KducatlDii FrniTOVOrk * 

A total nf fifty school and non^scliaol partlcipauts r*::!pr€2Bent:ln g elemotitiary 
ciassrooiii tcnche^r^^, jtmlor and senior hj[^h Bchooi art teachers, prineipalH, 
art coJisuL tantH , a muBlc Bpanlall^^l, a rdBuurcti teaclierj university profeHsors - 
ana cominuriity agtiiicy pt^Oj^lB wtiru iwyolvidiU ThlB ^froiip ruprui^en t^^^d ILjLuun siuili* ] 
dlBtricta, three universities, one parochial school in the Los Ang^lt^H CathQlii^ 
Archdlocof^ 0 , and nine couimunlcy af^nciQB in tht3 Los Angelas Councy as well as 
one school dlj^trict In San Bt^rnardliio County, 

'llit^ project program wan orgnnlzed arQund three phnsus encompass in)^ an ciiditat^r? 
month tinier span* Phase one was prograni planning and development of an aeKLhetir 
tjducatLon sienunar iield cliirlaig the? Kumincir^ 1973, Phaae tw was a slK-weelcH in- 
service seminar clt^slgncd to increase! teachar knowledge of and cornpeteacy in 
working with aesthetic uducatian. Activities iiiuluded discuDolonB with uonMuUaniH, 
visitatioay to musoums , galleries and community centers, laboratory exptir ienr.t , 
davelopment of curriculum , and review of instructional materials, Phase three was 
classrooni inipltinien tatlon of seminar outcpmes by participants scliedulGd from 
October 19 75 through May 1976. Activities Involved testing individual approaciu'-; 
in the claasrooni or in othrr learning situations, dtiveloping Informai. afisefiiBinuia 
of approaches^ and use of . is information to oiodlfy and/or extend pupil exppr- 
Lencc^B* Five workshops wei scheduled during the year to annist teacherH with 
implementation, Additional assistance was providtad through nn--5jitu visitation. 
Evaluation techniques Includad: ' J Aesthet ic iLye Inventor y , intcrviuvfi, raLinH 
scales, monitoring reports, teacher logs, and ^'peak GKparlence' descri prions . 
In additlDn^ an Aesthetic Eye par riclpants proftlci was prepared as an aid to 
overall project evaluation* 

Tiie iindings revealed significant galnn In participants' ability to use the 
property systems and aesthetic perception technique in encounters with BGrious 
and popular works of art* Participants learned to describe aesthetic expcrleiiri 
more objectively and specifically. They acquired arguments in support of nesi\\>^i\c 
uducation that were embedded in the process of learning to use the aeBthetic 
perception technique. Given training and practice, school and (■Qmniunl ty a^en-^ 
personnel can plan and impLefnant aesthetic education programs based on an aes 
thetic perception approach. While there will be varlatioris in interpretation, 
the scructure when adopted, doon provide a basiB for work with chl Idrcn tnnt t ^ 1 
be used with confidence. 
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WhaL Cavu HXhu Lo uho Project? 

Til*;* Prf^pcinnl ;i RoHjion^^e to the* ProhleTii CnnfliCioim 
Tfu;^ f'idiicat Inna], Apjnoach c*f This^ Prn juct; 

CilAPTf^K IT. PRO JIlCT DP:SCR[PT10N " 

I'he S^iertion of participantB 

A IJGBcrLption oF Participants 
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PhaBe i, Planning SoSBion 
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Appro- icheH to Evaluation 
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DiBseniinaCian of Projert Ra^ultH 

l)is:^eniiimtion Objectl^^t 

CHAPTER III, IMPLEMIiNTATIOK ANTI) ASSESSMENT . , , 2Cj 

phasa r. Planning Session 

Phasu 11, Summt'r Seminar 

Activity DescrlptiDn and Asaesgtiie nt: 

ActlvltieB and AssessniGnt Related to Ob jtsc t Lvt?F; One and Two 
Scnilnar Activitius 
At cendance 

"Three Timas a Day" Aesthetlc^-i 
Reactions of Participants 
R^esDurce Mate rials 
Th3 Aesthetic Eye Inventory 

Activities and Assessment Related to Objectives Three /jnd Four 
Accivlties £ind Assesament Relating to Objective Five 
PhaBe III, ClassrooiTi Implementation 
Visitation Records 

Instructional Materials and Tlielr Use 
Teachers ' Logs 

Reporting Peak E Kpe r 1 e n c: and Us e of Property Svb C e rtiR 
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Tl \ i * i\o : j L I u * f : ( " Ky a p ro j oc t r i.'pf> r t d r 1 b er ; ^ n n p p r5 n * :l i and b uniiiieir 1 z gb work 
wi t:h a v;roup oi: Brhonl nnd non-Bchooi people on aeFiniietic educitjon . The sttidy 
<k'y«^ l.optul f n.m rrv ogiilsod n eede oT children and thf^ inspiratilDn and schoiar^diip 
i)t Fr«)ruHHor Ilfirry Broudy. The National r^ndownc^mt: toi: the Humanities and tho 
Oi l U^v rif t lu» l,(iH ArifMues Coiiuty Svipe r I nt*^^nduuc S^ijual^i providticl graiit f urid = 
if 1^ f;up[)t) t l 

riircJiigh uifort^i cf par ci cipants , a bc/giaiiing cununitiTiLiriL Lo teachers and child run 
-jiw rual. izud. iueir inquiry into the conceptual s true cure and aesthetic per-- 
i'epCuaJ approach J their need for practical trans lat Ions of aesthetir: perception 
(UMicepf.H ai d a IJ lln griL>Ms to oKperlment in a variety of teachlng--iearnlnR 
MilunttionH ^^avo the Htudy rlchnes^i and vitality. 

f o i I ow i ng HC hoo i dls t r 1 c cb , unlvers 1 1 1 es , and c onninunl ty agenc ies con tr i bii ted 
'.i jpport thrfMxp.h liiclr nonpe ration nnd encDtiragement to participantB I 



ABO Uui fiucl 

A^UKinihra City 

Arcadia Unified 

( : '>m p t o n Un t f 1 e d 

Cuntlnela ValLcy fJnlon 

VA MontQ City 

La Canada Unified 

hawndale 

LlttlL! Lako City 
Los Angeles Unified 



=.or" 



Nl otn:^ 



Montebello Unified 
Pasadena Uni f led 
Rowland Unt fled 
Santa Monica Unified 



California State University at Los Angeles 

California State UTiiversity at Northrldge 

Loyola Marymouat University 

Los Angeles Comity Museum of Art 

Los Angeles City Municipal Art Gallerv 

Barnsdall Junior Art Cen*:er 

Rio Hondo Area Volunteer Center 

Self Help Graphics 

Arts in Action 

Downey MusGUin of Arc 

Los Angeles County Parks and Recr :"itiDn 

Watts Towers Art Center 

Los Angeles CatliQllc Archdiocese 

Yucaipa School Dtstrlct, San Beraardlno Countv 



Appreciation for assist ancie in programming and computer applications is eKpvesHi'd 
tn Ear I Owon.s aiul Tony Corona, Division of Program Evaluation, Research and Tupil 
Services, Office of the Los Angeles County Super in tend en t of Schools, 



The Project Staff 
August 1975 
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CHAPTER i 



CO^FROMTINC THE PROBLEM 



Tlie AestheLic Eye Project la based on aa aesthacic education posltioii — one 
that umbracea a conceptual structure, a perceptual approach to leariitng, and 
a belLuf: In erribedcling this in a taaching-learning proGess* The position grew 
out of discuas-lons with Professor Harry Broudy who formulated a theory and 
an approach for wo r king with the learner. 

This project^ as m eKperlmerit, \^as intended to translate Broudy 's liroadly con- 
ceived poKitlDCi Into applications that wuld help teachers become more competent 
In the area oS aesthetic education. And^ froni this eKperience, the natural 
extension for teachers would be to carry on an experiment with children. 

The goal of thi project is to develop aa aperatXotial structure and the requisite 
expertise which will enable teachers to dev^elop an aesthetic education curriculuni 
with accdmpanylng strategies and instructional inaterials for work with children 
In school anxl rion^ichool stttjations. 

'I 
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Whab _Gavjt Rise to the Prpjecl:? 

Tile iiee^d for this project cimexgecl froin probjenis and Issues related to curreiit 
e.clucfltlonal devQlopTiient'fl , The Los Angeles County Art Education Council, com- 
poeyd of art educujtloa pro feBsionaly reprciB^suting iiiatitutloua Berviiig the 
1,005,389 HtudenUs In Lob AngigleB Coiinty, gr^w concetnad that tho foBterlng 
of aesthutic uducation in the schoolB was bfiiig neglectud* 

W^hile there was rhetoric that supported the teaching of aesthetic Judgment In- 
cluded In official publica cloris of the State Departtneiit of Education^ there wqb 
Jlttle help avatJablc] for the classroani tesicher faced with teaching ch11dr<^''n 
this difficult area. 

There are available few suggested concepts or structures for the developniL^tit 
of aesthetic judgment or any of the other cpmponents to serve as curriculuni 
content for achieving leariilng outcomes. The usual approach tends to assunie 
that Bchooi districts have art cnnsi.il tan t aKpertise to assist teachers wiuh 
this dimension of curricuiijrn dsvelopment, tet^ current persoimel reports 
reveal that only fourteen cut of eighty-two school districts In this county 
have art consultants, VThile aeventy*-one school districts within this county 
have identified dia trict--level contact persona for art programs, seventy-sxK 
percent of these people repreaent district administrative staff. Only one 
percent represents a classTOOtn teacher* Tliia obvious lack of adequate help 
for teachers working with oesthetlc judgment appears to tnitigate adequate 
development of aesthetic jiidgnient in the classroom. 

In addition, the subject area Itself remains a problem- Content and its organi- 
sation, strategies for Instruction in aeoth*^tlc judgtrjent and choices among 
premises are elusive and controversial among educators* Although some research 
has heen done on children's preferencea in various art tnedia, especially in 
music and the visual arts, much less has be#n learned about the formation of 
standards for such preferenceSi The tendency In both institutions of educa-- 
tlon and children's museum programs has been to treat aesthetic judgment under 
the traditional rubric of appreciation. Enjoyment^ knowledge about the artist 
arid the historical styleB and settings in yhlch works of art were produced 
are elements often stressed in such instructional programs. Such knowledge 
is etninently worth teaching, but it often r^^ults in pupils feeling obliged to 
adopt uncritically conventional standards* Wiether or not they discern the 
qualities that have earned recognized works critical approval remains problem^ 
ati c . 

Because these conditions enisti the Los Angelea County Art Education Council 
jointly sponsored with the California Art Education Association two meBtings in 
May 1974 w^ith Dr, Harry 5* Broudy in which aesthetic judgment was discussed under 
Che broad concept of aesthetic education, a result of these discussions, the 

Council re coimnended 'that a proposal be develt^ped to allow for indepth study and 
eKperiment ation with aesthetic education and its relationship to aesthetic 
judgment , 

The propog jl^ as _a_ Response. to_ the_ PrQblem_C_Q tidltions 

With the difficulties of aelectlng a stance from which to develop a program, the 
project chose to take Dr. Broudy's work as ai starting point for the prog ram vjhlch 
vas to follow, 
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The starting point for thci dcrinltlon that was to emerge as thei focniH of the 
tticluiiquus learned duriuB t=ht! summer semluar and activities of tha ptojoct pro-- 
gram wan a diBtinctlon hatwetni preference and judgiiient, Wlille many programs 
seemad to taku enjoyment Itself as the sola standard of aesthetic judgmant, tlu^ 
[>rnj^M:l sfMi^^h! Iti ??f:M:;ib 1 1 nh a <:loi\r d if f fWonci^ bcM-wn?*!^ llkhi;:* Work oi' i^rt ;nhl 
giving roaBonB for judging it to be goocl nvt. The goal in tciachlng for aoBthu!:ic 
judgment was to be ■luthentici ty combined i^ith ohJectJ.vlty * By helping tho pupil 

P^yrceive art obJectB, or any object for that matters as an artist doas, a 
uGcesf^ary (albeit: not a sufficient) preliminary for authentlc--objectiv!.i judgment 
is provided. The perception is the pupil- a own and therefore authentic, but 
the nortn by which It is judged ±& a mode of perception distinctive of those who 
create works of art. The proposed design was adopted as one that can be taught 
to and IcarnBd by the normal range of pupils. 

The Educational Approach of Tills Project 

The major organising concept for the project was aesthetic education as defined 
by Broudy, He views aesthetic education as the development and refinement of 
aesthetic perception . Briefly stated , the process consistii of helping tiie pupil 
reapond to the appearance of objects In a given medium in terms of its^ 

a. Sensory properties (tones, colors, textures, etc) 

b. Formal properties (as involved in composition, design) 

c. technical properties (modes of production peculiar to a given medium) 

d. Expressive propertieB (properties by virtue, of whicli the object con-^ 
veys human import via an Image or patterns of images* EKpressive 
properties range from such qualities as sharp, flowing, rough, to 
cheerful, tense, strong, restless, to sad, gay, serene, to noble, 
sublime, awesome, regale etc) 

Emphasis on early stages of instruction is on properties a, b, and c Class d 
is highly subjective, yet if careful attention is paid to a, b, and c, there 
is less chance of using the object as a trigger to ideosyncratic interpretation 
or to fanciful projection of Inner states to the work of art. 

In other words j the process tries to be true to the way painters ^ composers, 
poets organize their materials to produce objects that convey human import by 
means of images. It warn helpful therefore , to have working artists demonstrate 
their methods of work. Experimental work done by Broudy and some of his 
Btudents iiad indicated that the "skills of impression" or of artistic perception 
can be taught to persons who have no special talent for artistic production. 
Some opportunity for eKperimentlng with various media has also been found help- 
ful in the teaching of perception, 

pGrceptlon of itself is not taken as equivalent to aesthetic judgment, although 
it Is a necessary prerequisite for authentic Judgment. For an informed critical 
judgment one must undertake some study of style, history of art, and the litera= 
ture of criticism* This can be done with teachers, although it requires con-- 
siderable time. The idea would be to introduce the program participants to 
the dimensions of aesthetic judgment, and provide what practice time would allow. 

As one way of doing this, critical essays of particular works of art would be 
compared with those works to see whether the critic's analysis In terms of the 
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four typGB of aefiLhtitlc propertlea discussed above can be dlBcerned and accepted 
by tilt? Htudent, Some pracLica would be gJveii In writing alLerniHiivo critlquBs. 

Underlying thie approach to aesthetic education Is tha belief that its primary 
;;unl if; f.D l.mprov(^ Div niuduiU-rj nhfllty to pi^rc^Wve wufRk ol: Hip 1 im? <> f.nat 1 an 
and that this is a made of exptirlunce that can be dlBtingulahed iroTn intcllectuQl 
and practlcnl -ctivity* '■Perception^'' according to Broudy, "Ib i\ kind of krinw- 
ing, but it 1 not identical with scientific knowing. It la emotional but 
emotion recalled in tranquility, it is meaning but meaning presented in an 
image." "***all aoBthetic eKperienccs Involve pGrcelving a metaphor or analogy^ 
i.o*, a non--literal comrnunicatlon of significance*" 

if D. Gotschalk's characterization of the aesthetic object as one "interest- 
ing to perceive" is apt^ then teaching for aesthetic judgTnent comes to under- 
standing what makes an object interesting to perceive imagination or Imaginative 
percept ! on . 



12 



The Aesthetie Eye Project 
Page 5 



CHAPTER II 
PROJECT DESCRIPTION 

This chapter reports on the variety of personnel involved* presents a des- 
cription of the program and of plans developed to assess various dimensions 
of participation. 

The SelectlQn of Participants 

One of the primary tasks of the Los Angeles County Art Education Councils the 
group ^hlch initiated the Aesthetic Eye Prograin, was to aid in Identifying 
personnel who should be Invited to participate in this venture. It was decided 
by the Council that the experimental nature of the proposed prograBi required 
involvement of personnel who had demonstrated expertise and who would, there= 
fore, be in position to focus their attention on applying Insights and utilising 
materials which the program was to offer, 

A letter was sent to those recoranended co ascertain the level of interest (see 
AppendiK A), School districts and coTOiunlty agencies were contactedi Several 
names were submitted for partlGlpatlon and the selection of participanCs was 
made utilising the following criteria* 

a. Worked with a group of children, youth or adults over a sustained 
period of time, 

b. Expressed wlllingneaa to develop a curriculum plan during the 
seminar for use In teaching'-learnlng situations * 

c. Expressed willingness to Institute and evaluate a curriculum plan 
during the school year 1973-76, 

d. Written commitment by participant's employer (school dlstrlc t) , 
institution or agency to participate In Implenientatlon actlvltleB 
during the school year 1975-76, 

A roster of names was put together of those who could attend th€ orienting 
aeminar which was rescheduled froin July 21 to August 28, 1976, Tlie groups 
were selected to represent a cross-^sec tlon of schools , muaeuma, and conununity 
agency personnel which is somewhat Linl{|ue in the annalR of Inscrvlce ediiratloni 

A Pes cri potion of Participants 

A total of fifty participants were involved In the project and iire repruBtuitat 1 vt? 
of fifteen school districts , three universities, one parochial school In tlu' 
Los Angeles Catholic Archdiocese, nine community agenclcH in Los AnpelcB County 
and one school district in San Beruardino County, 
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Table One 



C«t€gorieB, Numbers nud PeTcent of School and Non-Scbpol Part iciparita 
Partici pant GTadci Lavel or proRram Kumber Percent 



Public school personnel: 
claaBroDm teacher 
classrooin teacher 
art teaeher 
ttrt teacher 
music Bpeclallst 
resource teacher 
art conaultant 
e lament a ry suhuoi 
principal 



Rlndargarten through third grade 
Grad^ four through bL% 
Grada seven through eight 
Grade n ino through twelve 



12 


24 


6 


12 


5 


10 


8 


16 


I 


•) 


I 


2 


2 




2 


4 



Total , ^ 




37 




College and UnlverBity 
Art Education 
faculty 


Teacher EdiictttiQn 


3 


6 


Total 




1 


6% 


Huseuw Docent 


Los Angeles County Nusautn of Arc 
Los Angelea city Hunlcipal Art 
Gallery 


I 


2 


Total 




3 


6Z 


CoimnunLty Agencies 

Rio liondo Artm Voluntt^t (Umtfir 
Self Holp Graphic-^ 
Arts In Action 

Barnsdall Junior Arte Canter 
South El Monta Craft Center 
WattB Towers Art Cantor 
Downey MuBeum of Art 


I 
1 
I 
I 
1 
1 
I 


2 
2 

•7 

2 
2 
n 

2 


Total 




7 


14% 




TOTAL 


50 


lOGZ 



ParticipauLH dlfr«tfcHi nrc^atly Iti Lhtilr prordSB loiiql bacfcgrpiuids , In the nrto 
in general and the wi hu^iI artii In particular. Tli«y ranged I rom clnaBroom 
teachera who had ono or two purees In thp nrtB^ art teacherfl with niii»ter 
degreeB iu art^ to n pnyfomicr with a daecorato In art nhicatlon* 

The imiRtMim dacontti and eommunitv /u^Bncy grDiips reflected t\o\m v^irlaCiun (u 
educiitlonai bnuk^rnund in iirt but hiid conHUler.nbl^ expert i^e In chl^ ntLNi. mx 
OHampW, oru* wnn an admin iBtratar^nun who wab f4pprifun'Md by \u^r order to fuNtab- 
linh m^d maintain m artist run workflhop ror all age RrnupH v^irhln the Me^cican- 
Amerlean baniu uC Uaiil Lu^ Aua^luri* AnoLlu^r adnitnistcrcd a community orti^nttnl 
profiram called ''ArtH in Action," Another n natlnnnlly known seulptnr who 
haa botu^me dirtuaor o( tbii W^ittfi TowerB Art Center* 
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WhaCev^er chcir Institutional affiliation or grade level assignment, participants 
did appear to have some thlngi in conommi an Interest in or curlDilty alout 
dealltig with the probleins of developing the aesthetic senslliLitlis of their 
Btudenta and a comltment from their respective agencies supporting their parti-- 
cipattotti ^hiB CDmmitment included support hy ediacational- Institutions through 
provlslDn of release time io that participants could attend five workshop sesslDns 
held during the 1975-76 school year Cnote these sessions in Figure 1) - 

As can be Inferred from the above listing, the personnel who were to be involved 
In the Aesthetic Eye program wre indeed a dlveMe group * ranging widely in terras 
of botli background and vocational responsibilities* This r^nge of partlcipatioa 
proved most effective and efficient in light of Ideiitified iieeda and na^^ conceptg 
of coraiunity involvement in teaching-^leariiing situationi* 

A Description of^ Implementation Sites 

Doacrlptions provided by the school pereonnel who ^©rk consistently with the Bmme 
group c)f children over a specific period of time indicates that foui thousand 
children and youth vera involved in study progrania at the classroom level* The 
ethnic representation is broad with roughly fifty percent of the school popula- 
tion M«Klcan=- American as designated by Spanish aurname, twenty petceiit blacks , 
twenty percent anglos and ten percent orientals^ The aocio-^economic Levels of 
these groups estlniated from t<^acher Information Indicates a range from low to 
upper tnlddle class groupings,. In the lower claas groups a number of children are 
in the Aid Co Dependent Children classification* 

Accurate population data from museutn docenta or community agency participants 
vrcre not available because they work with groupa of varyltig si^ea over brief 
periods of Citne, They dldi howeverp work directly with children or vtth adults 
in training progranta from all parts of the city and county, 

Pro )ect Deacrlption and Actl y-ities 

One liiteiit of this project v?as to Implement the developinent of consiatciit pro^ 
grama of aesthetic education in Lob Ajigeles County. 

Tlie program was organised around three phases encompassing a f if temn=-nionth time 
span* Figure 1 preients a chart of this program. Phase I was program planning 
and dDvelopmeiit of an aesthetic education aemiiiar held during the sumineri 1975, 
Phase 31 warn a sfK-woeks inservice seritnar designed to Increaae teacher know=^ 
ledge of and compctGncy In woikitig with aesthetic educatlDiu Phase III was 
c lassrootii tmplem^ii tat ion of seininar Dutcomes by participants acheduled from- 
October 19 75 through May 1976 . 
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Structuring six v/eek seminar, 
selecting topicsi consultants, 
evaluation strateglis* 

Weak 1 

General orientactoa. 
Written pre-tcsc. 



Week 2 

Harry "S^ Broudy 
Preaentacions/dlsGUss ioi^s * 
Participant artist resourc©. 
Small group activities* 

Week 3 

Harry S. Broudy 
Presentatlons/dlacuas loi^s , 
Participant artlat xesotirce, 
Stnall group activities* 



Figure 1 



PHASE I 
tlirie Day 
Planntng Sieslon 
June 10-12, 1975 



PHASE ir 
six Wesk 
B\itmmt Seminar 
July 2L - August 2S, 1975 



Workshop I - October 10* 1975 
Total group and job-alil^e 
diicuisioni > 



PHASE III 
IffipleBientlai 
Aesthetic tye Prograni 
Septeiaber 19 75 - June 1976 

Workshop 2 ^ November 14, 1975 

Sharing experimental acti^ttiea. ^orkiUop Beisloms 
SeltGting Inscructional material. ^^e^^ievini^Ortcn ting 

Workghop 3 - January 8-9, 1976 
Harry S*~Broudy 
Preaentatlona/discusalQtii * 
Participant sharing 
experimeiitatiDn , 

Workshop 4 - Harch 12, 1976 
Developing atrategies iot using 
tnetruct lonal materials^ 
sharing experlinentatiQii 

Workshop 5 May 14, 1976 
Shatiftg ejcperl mentation ^ 
planning for ongoing 
Implementation, 

Disaaminatlon of 
Flndinis and Materials 
cf progTani 



Harrj? S. Broudy i 
daveloping basic insights, 
fundamental considerations. 

Week 4 

Consultant prei€ntatlns 
and discuBglon* 
Job alike groiips* 

Week 5 

Comultanc prcicntationa 
and discussloni , stnall 
group aQtivltlea. 



Haek 6 

Consultant presentations* 
Writcen posC-test* 
Total and small gxpup 
dlscuaaions* 

Utilizing concepts and 
macgrials wlthlci ^lamentary 
and sicondary echeols. 

Applying concepts to inuteuiii 
education progrsms* 

ilntigrating concepts and 
media within community agency 
programs . 



Collection of 
major idea papers. 



Teacher^to^ tiacher 
curriculum approaches , 



Model of in- 
servico program 



Final report 
for KEH/'Fielfl 



Infonnlng the field throiigh 
visual^oral-wrltten preseiitati ons 
about the procedurea Bi, ' fiiuilngs 
of progrdin* 



ERIC 



16 



The Aesthetic Eye project 
Page 9 



paASE I, PIANNIKG SESSION 

Ihs planniing committee was a group of school and noii-school paopLe* An initial 
pretnlse in formulating this project was that aesthetic education was not the 
Bole perogative or rssponsltlllty of school people* Many coGmiunlty agencies 
have taken responsibilities for establishing arts programs for children and are 
concerned about s tti^ngtht^ilTig aestlietic educatloii concepts in their prograins . 
By combining efforts of the^a groups * It was felt that a more effective approach 
could be established. 

Operating from this premises the following criteria for particlpatioii and cate- 
gories for represeritatlon were established. Plannliig committee members: 

a, niuBt currently be working ^tth pupils and/or teachers at 
aletnentary, secondary, cDllege or univerali:y levels^ or iii 
cominunity agencies. 

b, evidence genuine conmitnient to this project through wlllingneas xo 
study preparatory materials in aeschetlc education and assume parti- 
cipatloii reapoiisibilities . 

c, willingaess to arrange necessary time Bchedtile for participation 
In planning. 

The planning coiranittee consisted of the following representative groups* 

two Los Angeles County Art Education Council members 
a tnember of a local university art education department 
a general elementary classroom teacher 
a secondary art teacher 

a member of a non=school conunurilty agency , 

the project director^ Office of the Los Angeles Ccunty 

Superinteiident of Schools 
two semiiiar staff niRmbers 

Dr * Harry S* Broudy , major consultant^ met with the planning comniittee on turee 
consecutive days* The objectives of the planniiig session were: 

a. to plan specific content for a slx^weeks sumnier seminar that would 
enable participants to increase teacher competency in working with 
aesthetic education, 

to make recommendations for the drganizatlon of the seminar * 
To acconiplish the obove objectives^ the planning coiTmilttca did the following: 

a. reviewed specified objectives and identified requisite cours^e couftint, 
strategies, and time schedules for acconipllshing objectives durlrig a 
six-weeks (90 hours) period of study*. 

b. made rGcomnKUidations regarding the sc^lect^an of seminar personnel. 
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c, suggested methods for periodic assessment of participants' progress, 
m seniinar situations » 

d, re^tewed and made recomendatlons regarding a tlnie schedule for dia- 
semlnating seminar inforniatloii . 

PHASE II, SIMMER SMNAR 

A slx-weelca sunBnar seminar was conducted with fifty participants. It began on 
Monday, July 21, 1975 and concluded on Thursday, August 28, 1975* Partlclparita 
attended sessions for three hours a day^ five days pet v/eek. 

The seminar was staffed by three staff members, the project director and con- 
sultants. Consultants were selected frotn four content areas ^ (1) aesthetic 
education, (2) studio and performing arts, art, (3) currlculuin development and 
(4) evaluation, 

While the central focus was on aesthetic education^ soma applicatione were made 
to other repreB^tative disqiplines In the humanities to help participants 
broaden and esctwd their knowledge of aesthetics* 

The participants worked mainly with the aesthetic education consultant and staff 
members. Mscussions with artists^ other professionals, and a curriculum con- 
sultant were on a short-term basis , a day or two^ depending upon group needs* 

The seminar was organized aro\ind four major objectives, rhey are presented here 
in two groups with their related activities* It was understDod that these would 
not be treated as independent units in program development, Rather, they wuld 
be integrated in classrooin Btrategies and Instructional materials for practtcal 
application with learners* 

Seminar Objectives - one and twot 

(1) To develop knowledge about the nature and unique eharactertsttcs of 
aesthetic perception and judgment* 

(2) To make application of knowledge about aesthetic perception with 
serious and popular works of art in formal and informal envirDnnenta, 

Seminar activities - participants were actively engaged la the following i 

a. discussions with aestlietic education consultants to develop knowledge, 
clarify terminology and identify key concepts related to aesthetic 
education. 

b. reading selective writing on aesthetic education and related fields* 

c. visits to museums, galleries and Gommunity centers with aesthatli: 
education consultant, staff and/or independent study. 

d. talks with artists In studio situations to gain i^om^ understanding 
the artistB- aesthetic perepectlve, 

e. talks with collectors and other prof esslonalB , a jasez niuslcicin, for 
BK ample* 



18 



The Aesthetic Eye Ptoject 
Page 11 



f, making wit ten critiques froin Independent etudy of sertous and popuiar 
vorks of art. 

g* eKperitttentiiig with selected art media in a non-technical way* 

ravlewlng and using fllM, art raproductlons ^ colored slides , photo-- 
graphs of axt objects and other media. 

Seminar ObjecciYes ^ three and four 

(3) To develop curriculum Instructional materials ard strategieB that 
can be tested with pupils in \rarious learning situations, 

(4) To explcre and develop some tnethodg of assessing the attainment of 
aesthetic perception and Judgment, 

Seminar activities - participants were actively involved In the followlngi 

a* formula tittg a group. of objectives and concepts appropriate to parti-- 
cular age I we Is to be used as structure for aesthetic education 
curriculuta* 

b, identlfylrig specif ic strategies for helping students acquire knowledge 
related to aesthetic perception and judgment using the four aesthetic 
properties Iraciework* 

c* organizing objectives , concepta and strategies to initiate and develop 
a coneistent prograia of Instruction, 

di reviewing arid selecting visitation situations for pupil interaction 
vith seiTlouB and popular works of art* 

e, eKamining, selecting and developing instructional materials to use In 
clarifying and extending learners' aesthetic understandings, 

f. Identifying and developing tecTiniques for assessing pupil progress, 
PHASE 111, Cli^SSROOM IMPLEMENTATION 

Each seminar paTtlclpant developed an aesthetic education curriculum plan for 
use with students in their teaching-learning situation. Implementation was 
cDnsidered a prccesa of niaking careful obaervatlons of pupils' responses to 
the learning situation^ assessing the quality of achleveinent , and using this 
Inforinatlon to develop curriculum alternatives that modified and/or eKtended 
pupil experienccat This project phase w^m deBlgned to support this kind of 
eKperlmeiical approach and of fer guidance in Implementing each participant -s 
curriculTjm. Materials were purchased and organised for presentation to chil- 
dren and each participant went away with a proposal for work to be carried 
out during the ^,chool year. 

The project director and a part-time consultant, who participated In th^ seminar* 
visited the various sites during the year. They assisted teachers in making 
applications in terEns of their Indlvidiial teaching styles and observed the 
impleinen tuition of a participant's curricula. 
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In addition, five full day workshops were held during the year on regular 
teaching days* The concant and processes for these workshops were organiEed to 
help teachers (1) extend studeiits' levels of learning aasthetic aducation con- 
cepts, (2) share and exaittlna curriculum materials, teaching experiences and 
aasessment processes and (3) provide experiences that would increase teacher 
knowledge of and competeacy in aesthetic education, 

iTOplementation objectives i 

a. To assist participants in uLillzing newly acquired concapts and 
evaluate the e ffecttveness of project Based curriculum and Instru ' "ual 
strategies in various learning situations* 

b. To conduct five inservlce workshops tc extead the developinent of aestheti 
education curriculuni, instructional strategies and materiale and assess- 
ment* 

A-pproaches to EvaluaCion 

the approach to assassitieat wbb both formal and eKperimental, It was designed 
to study the abilities of participants and students to internalize and use 
aesthetic properties tn perceiving and judging serious and popular works of art. 
It focused upon the divelopnierit of techniques that ^ould be used with seminar 
participants and also serve as models for use with children* The evaluation 
criteria were the project objectives and processes involving the four types of 
aesthetic properties. These approaches and their rslationahips to the existing 
and Implementlns phases of the project are presented in graphic form in Figure 2 
and the specific plan Is outllried. 
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Figure 2 



Written pre and post test 
assessing participants' 
ability to employ aeschetic 
perceptiQn and criticism. 



Daily log of activities i 
drawing infertences about In-- 
creaaing levels of statements 
and questions mado by par-^ 
ticlpants. 



Six Week 
Orienting Seminar 

July 21 - August 28, 1975 



Periodically Interviewing 
a random \ sampling of par- 
ticipants to ascertain cur-^ 
rent reactions to seminar 
proceedings* 



At end of seminar and after 
eight tnonthe of Implementa tlcn , 
ascertalnlug reactions of par- 
ticipants to major eleinents of 
program* 

Unobtrusive measures: examining 
records of attendance and the 
eKCent to which available 
matfiriala have been utilized ; 
analysis of "peak experienGi*' 
atatementSs and Intereat In 
serving a pilot center. 



VisltaCions co sites by project 
staff to assess how ~nd to what 
eKtetit aesthetic cor pts and 
media are utilized. 



IinpleTOenting 
Aesthetic Eye Program 
September 1975 - June 1976 



Assessment by participants 
of their own programs using 
a variety of measurement 
techniques l.e*, pre^post 
testing and content analysie 
of pupil responses * 
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ITie Evalgation Plan 



Objegtlve, 
PHASE 1, mUE 



To plan ipictfic contatit (or a 
six-weiks simer ssralnar that 
will enable pirticlpaatg to in- 
crease teichir cotiipstMC)? in 
working vilh aesthsEic elu- 
cation. 

To make reccitietidatiotis for the 
organization of the siiinar, 



Criterion Measure 



The cotnptittee, consultant and iifoject staff 
deviLopad a plan for the lurasr seniiilirp 



k report was prepired that delineated 
tlia suitier seminar plan and luiniarized 
ricoiniiidations , 



k sehiduli was developed which specifies 
tlie coasultants , coateiit ateai ind 
activitlas. 



PHASE II, sMffiR smm 

To develop kaowiedge alioiit the 
natufi and mlque charcter" 
istlcs of aesthetic petcepcion 
snd iudeienti 



The Aesthetic jyi InventQiy ma 
ia tared on a pre and post basis (flrit 
and Last week) Eo all simlnsr parti- 
cipants. 



k Aesthetic Eye Iwentory t b locally 
ccnitrycted measure consisting of five 
nittM responees defining aspects of 
leithatlc education (part mi) and five 
tfTiEtan reiponies to five diffirent 
ait torn (part two) . 

Ii part one, the individual was asked 
tc defltie key concepts as iiidiclas of 
thi eicteiit of aeithatic petceptlon 
tMinlng knowledge, The spiciflcation 
£cr this part of the nieaaurfi s^as that 
thi Iddi^ldual wDiild evidince an In- 
ciaaitd frequency of aesthetic CDncept 
libels and the iilationshipi mo^ 
them. 
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Aisasaniint Jrocssi Oritirlon Meaiura 



lo inaks application of knodedga In part two, thi indlvidiial Bade single 

about aesthetic perceptioawith word and othsr writteti riiponsis to 

serious and popular wlcs of dlffirent art iMp projected for a 

art in formal and inforinil three minute exposure en a screen, The 

lavironienta . spiclfication for this part of the raeie- 

ure was that the individual would lOve 
froin subjectivi, ambiguoua rasponsii 
to ohjictivi, spacific rssponiii and 
would axtsnd thi range and nuinhir of 
aesthetic cate|orles and the relation- 
ships among theni. Mean |iln scores 
were calculated for the group* 



A randoii iainpli of fifteen participinti who 
receivfid Jus true tion were interviewed duriii| 
the secgilEj and fifth week of the seinlnar, 



A Seinlnar Assesiient Forni was adminlstirad 



to all 
dayi 



Interview protocole wars divsloped and 
used with participants to assess 
effectiveness in achiiving si^nar 
objectives, 



Jittlcipanti on the last iieetin| d 



the Seminar Aasesaient Form , a locilly 
developed five point rating scale, was 
eiiiployed to assess siK coiiponints of the 
seilnar; (1) consultants' presentations , 
(2) Dr, Broudy'i prisentitlons and dis* 
cusslons, (3) other total group actlvitlSi 
{k) mil group activities, (5) auKiliiry 
actlvitigs and (6) organiEition, 



The spicification for this neasure was 
that over Ml of participanEs' ratings 
on these six catigories would hi ihove 
a mean of 3.0. The total seninar 
activities lean rating would also be 
above 3.0, A section for reportin| 
conients was suinarlzed. 
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Crittirloii Wimnm 



ional materials ami HLrnlugit'S 
lat can be tested with puplbi 
1 various icariiiiig filtiiari''n'M 



0 expiore and develoi oiiie 
icthods of assessing tiit; attain- 
uiit of aesthetic perception and 
udgiiient. 

0 record the progress of tliif) 
.reject as an example oE inquiry 
nto aesiLhetic education. 



H;iv wDrkfilioj'i, 



A ciirrinyliiii) plim w;i:J dyvelopud by eacli ni 
[iiu fifty liuiiiiiMr jKHtid.panlH, All plii'^i 
will bu exaidned by project m 



PartlcipnntH developed inforial instrunit'iit.'i 
to iiiaaaure the achcivcEcni: of curriculuni 



During the seminar the staff iiialnujiiiBd a 
log t(3 docuiiient (a) daily activities, (b) 
procedural modifications and changes and 
(c) weaknesiics and strengths in program 
development. 



Data collectionB were inadt* of visu.u uuu 
audio records and parLieipaiitH' products, 



Hit? Poiit Heniinar Aiisjeiisinetit Fnriwjiij used 
\o :i!iri'rtn!ii thn pnrrlrlp.mf ii mmm-' 
mnt of the hIk mda (jxperlutici! after 
wnrking for drfii niontho in ttie teadilng- 
learning tiituntion, A mjwry of tMmQ 
fOBponH?!S wafi iiidc* 

E.'K'h currieuluin pbin was (1) devcloptn! 

{')) ufin^iuii 



for iipccific !!Ci5 mm: 
aeathctlc propMrtlca m content, process 
and teaching fltrategles and (3) contnins 
an informal technique for assesfling 
achievement of objectives > 

ikich document wag ciKamintsd iitJli^iilf: 
a speclfid criteria. 

{tiforiiiai inBtruincntg were critiqued by 
project fltiiff , ufling criteria of tGacher 
designated success in achieving objective, 



The log and other products such .-in 
slides and tape recordings, products 
produced by participants, and suiiiary 
reportfi were organiEed as dociiiiieiitationi 



VlHual and audio record;; and participants 

productB wore organizod for use as 
diBBCitiiuatlon inforniation. 
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Criterion Measure 



To m-WHl partidpanl:;; in in Midnj; Vl^iluUon Raport Form was u!icd by the 

iwwly ariiuirud coni'f^pUi 'HuI fV^iluati; projccl: (lirtKitor and conBiikrinf. to oinnltor 

efiuiiiypiji'sii ol' projerl {'Jjimrmm iiiipkiiiijntatiun, 
riirrlniliiiH and iiiNLnu'lional 



on:; I 



1-'^^ yiMMM M&gll_to» s locally 
developed rating scales was used to 
assess (1) display of aesthetic objects 
in physical Environjiientj (2) evidence 
of developnient of property systeni and 
(3) evaluation of pupil growth, 

Tlie specification for this measure was 
that over 601 of participants' ratings 
of these three areas would be above 
a mean of 3.0, ' 



^ '"Peak Ex parlenea'^ Form was completed 
by each of the fifty sfimlnar participants. 



Tlie "Peak Experience' • For m, a locally 
developed Instrunientj was used as a 
mm of collecting inforination on an 
activity that the participant pprcalved 
as highly successful In furthering 
his/her objectives in working with child- 
ren. A sumary of this docuientation 
was made. 



A Project Aggessnient Form was conipleted 
by each of the fifty saminar participants. 



The Project Assassnient Foriii , a locally 
developed instrument was employed to 
collect data on (1) summer seminar 
describe^' in Phase 11 j (2) workshop 
nee tings during the year^ (3) Implemen-^ 
tation in the classrooin or other learning 
situations, (4) effects beyond implement 
tation and (5) individual plans for con- 
tinuing work on aesthetic educationi 



To conduct five insernce workshops The project director lonitored inservice 
to extend the developinent of mmom conducted for participants- Those, 

Mesthfitic education curriculum, attending signed a register, 
instructional strategies, and 

materials and assessment. A Horkshop AsBeaanieiit Fori wae adiiiinis" 

tared to all participants during the 
, final workshop meeting, 



Records on the attendance of inservice 
sesBiona were pintained as docunian- 
tatlon. 

The Workshop ABgessment Forni , a locally 
(jevfiloped five point rating scale, was 
ised to assegs the various activities 
cliat were included during five workshop 

sessions. 

The spicification for this measure was 
that over 601 of participants' ratings 
would be above a mean of 3iOi The total 
seminar activities mean rating would 
also be above 3,0, 
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Dl aB_emJ.n at ion _o f _P ro.j e c t Re3 u lt3_ 

DisHtimiuatiou way viuwad ab an ebOuacial mGano for sharing information, pro- 
cedures and findings that could bo used to provide classroom tefichars with some 
practical eKamples of posBibla approachen to aesthetic education and to assist 
those who hove responsiblll ties for establishing inservice education programs. 

Pis a eml n a t i gn^ U '■ e ctlye 

(5) To record the p-^ogreos of this project as an example of inquiry into 
aesthetic education. 

Dissemination activities - project staff were actively involved in the followingi 

a. Maintained a log to document (1) daily activities » (2) procedural 
modii ications and changes and (3) weaknesses *ind strengths in program 
developinent . 

b. Sammarized and reported participates' evaluations of the effectiveness 
of project activities. 

Utilized media such as slides and tape recordings for visual document 
tatlon* 

d. Cullected examples of participants' products developed in the seminar. 
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CHAPTER III 



lOTLEMENTATION AND ASSESSMENT 



This project was D''ganlzed into planning^ seminar, and implementatinn phases . 
"^rogram content, a developmental sequence of events p and time schedules for 
working with participants were delineated for each phase. The following dlS'- 
cuBSion of implementation and assessment Is reported in reliction to each of these 
phases . 



PHASE PLANNING SESSION 



The planning session was organized us a committee of nine with Dr, Harry S, Broody 
serving as consultant. Its major responsibility was to achieve the follc'/lng 
objectives ' 

a. to plan specific content for a six-weeks summer seminar that would enable 
participants to increase teacher competency in working with aesthecic 
education. 



b. to make recommendations for the organlr^ation of the seminar. 



In the initial planning committee discussion of project goal and objectives, a 
decision was made that shaped the plan of this project. It was recommended that 
the study o.^ Dr. Broudy's conceptual framework and perceptual approach center 
upon visual arts rather than all the arts, i.e.s tnusic, dance, drama and literature. 
It was also agreed that some presentations and demonstrations be made from other 
arts to illustrate other applications of this framework and approach. Tlie 
rationale for this decision was that the project was experimental. It seemed 
advisable to set this limitation to facilitate the study of the Inservice approach 
and assessment with participants. 

As discussions proceeded, six general guidelines were developed that sharpened 

the focus of the group and suggested working procedures. These guidelines included i 



a. provide opportunities for participants to learn to perceive in the 
mode of the artist. 



b* develop terminology so participants could articulate aesthetic education 
conceptfc, . 

c. use diverse media , i.ci.^ works of art^ slides, films and the environment 
as instructional material to illustrate ideas and practice working with 
the conceptual framework, 

d* work with the impact of the popular arts in people's preference ^ choice 
making and judgment as a means of illustrating how aesthetic cue^ are 
used to exert influence. 




e, work with the concept of form since it is highly significant to the 
artist and is a difficult concept for some people to understand. 

f, lnvnl\'e participants In activities that enable thein to learn from direct 
experience . 
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These guidelines gave the cornmittee directian for thinking specifically about 
the selection of seminar activities and lead to -he developmpnt of two documents. 
A SGminar Co ntent Form listed the project goal, Huggested activities, consultants, 
selected resources, possible ways to organize the seminar, and potential approaches 
to evaluation (see Appendix A), A second documrn«= was the actual sequencing and 
scheduling of instructional contents consultant prBOGntations , events, and assess-- 
ment which, with some modification, became the general work plan for the seminar 
(see Appendix 6) . 

Wtdi the development of specific objectives and the seminar plan established , the 
project staff undertook the problem of planning learning outcomes assessment. 
Two additional tachniques were adapted with reference to the evaluation plan 
in the project proposal. These were an Aesthetic Eye Inventory (a pre and post 
test consisting of ten questions) and a series of questions to be used during 
interviews wltli a random sample of participants. A more detailed description 
of these instruments is presented in the discussion of Phase II. 

Such details as the location of the seminar, arranging for university course 
credit, and establishing a small library of pipers , jcurnals, and books were 
responsibilities assumed by the project staff, 

PHASE II, THE SWMER SEMINAR 

Ac t i v 1 1^ De s cr Ip t_i on an_d As s_e s p men t 

The six weeks summer seminar was organised around four inter--related objectives* 
The following discussion of seminar activities and assessment is organized into 
two parts. The first part deals with objectives one and two, the development and 
application of knowledge. The second part deals with objectives three and four, 
the implementation of aesthetic education concepts in learning situations. 

Activities and Assessment Related to Oblectives One and Two 

Objectives one and two deal with the development and application of knowledge 
and are stated as follows i 

(1) To develop knowledge about the nature and unique characteristics 
of aesthetic perception and judgment, 

(2) To make application of knowledge about aesthetic perception with serious 
and popular works of art in formal and informal environments* 

The seminar opened with introductions, discussion of the goal and objectives, 
and the scheduled plan for btudy was distributed to each participant, Respon'- 
sibilltles outlined in the Initial participation agreement were reviewed for 
clarification and discussion. Participants were also oriented to various facil- 
ities and procedural details related to attendance, use of the library and regis- 
tration for six units of credit with California State University at Los Angeles* 
Thirty-six participants registered for course credit. 
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During this first meeting, the AesthQtlc Eye Inventur^ was administered to pai- 
tlclpants. This test was closely referenced to the thaoretlcal position under-- 
lying the program instractlon. It consisted of ten questions (see Appendix B) . 
This teat was adiriinis tared on the liual day of tha ocminar. Ro:iult3 of l:hin prn 
and post assessment are reported on pageB 29 through 34* 

Seminar^ 4P5J.yjLfeig:M 

llic^ Bemlnar activities included a vciriety of conBultant and staff presentations 
and total and i^mnll jzrnnp activities. Each day's activity was reported in the 
daily log. The frequency of these activities is presented In Tablta Two* 

Table Two 



Frequency of Seminar Activities 
Seminar Activity _ Frequency 



Cons ul t ant Pr es en ta tions 

Conceptual framework and perceptual approacli 12 
Aesthetics in relation to the dancer found objecta, 6 
environment 5 TV commercials* poetry, and jazz 



Proiect Staff presentations 

Historical review of art education 1 

Kits and Caboodles (individualized instructional materials) 1 

Evaluation in aesthetic education 1 

Survey of works of art from, various cultures and analysis 1 
of selected works 

Administration and Aesth^itic Education (panel) 1 



Q_t_hg_i^ Total Grr>up_ Activities 



Video tape of a children's dance program 1 

Watts Towers and artist studio visitation I 

Practice in analysis of art works by aesthetic properties 4 

Individual participants demonstration of analysis of 3 
a work of art 

Sharing resource materials 5 

Demonstration of improvisational tour by participantj 1 

Los Angeles County Museum of Art 

Artist participants discussing their own works of art 5 

Review discussion of group experience 6 

Developing criteria for the selection of instructional 1 

materials for aesthetic education 

Commercial exhibit of instructional materials for 1 

aes the tic education 

Three Times a Day Aesthetics 6 

Discussion of proposed school /museum project, Do\^ey Museum 1 
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Small Group Activities 

Practice in analysis of works of art 6 

Deveioping plans for 1975--76 in job alike groups 2 

Discussion of questions 1 
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Attendance 

Attendance during the 29 sessions was relatively stablB for a summer seminar. 
Tlio attendance mean for th^^ total group was 28 sessionB. Table Three presents 
the percentage of partinlpauts in attendance and tha nuniber of sessions. 

TEble Three 

Participants' Attendance Record at Seminar Sessions 



Percent _ _ Number of sesalona 



42 29 

30 28 

10 27 

4 26 

6 25 

4 24 

4 23 



"Three Times a Day" Aesthetics 

In. planning the seminar ^ the committee reconimended that the break period on each 
Friday be designated as an experiment in the practical appllcatiQn of aesthetics 
to the selection and arrangement of food* Two members of the planning committee , 
who were also participants in the seminar, volunteered to prepare the first 
Friday event t The element of surprise was a prt of the event. Seminar partici-- 
pants were not informed of the details other than to observe an item titled 
"3x A Day*' listed on the Friday schedule- 

The first event involved a sensory experience with all types of natural foods , 
i.e., raisins, nutSs seeds , along with a variety of very small crackers. Each 
type of food was in paper bag containers arranged on a large table. Participants 
were very enthused in their responses and many comments were made regarding the 
impact of this experience in helping them to recognize a practical and Imaginative 
way of exploring sensory properties. In the weeks that followed, this t^xperience 
became increasingly more imaginative utilizing the properties system as a guida 
for the arrangement of food and environment as well as an opportunity for study* 
For example, on Friday of the fifth week a group of participants engaged the 
small office Gallery as a setting for their arrangements of foods. They arranged 
foods to form sculptures ^ still llfes, and happenings. Three Times a Day became 
a gallery experience. In a very real sense, It was a potent indicator of par-- 
ticipants* growth and was recognized by the project staff as one type of unobtru- 
slvG assessment measure. 

Reactions of Participants 

At the conclusion of the seminar, participants were asked to rate, on a five point 
scale, their reactions to each of the major activities they experienced during 
the six-weeks session. A summary of these ratings is presented on Table Four. 
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Table Four 

Particlpancs * Mean Ratings of Summer Seminar Activities 
Activities _ N Mean Rating 



Consul tan t s ' Presentations 



Historical Review of Art Education 


49 


4 


.18 


Aesthetics and the Dance 


47 


4.49 


Aesthetics and Found Objects 


45 


2 


.82 


Aesthetics and the Environment 


49 


4 


.39 


Kits and Caboodles 


46 


3 


.78 


Aesthetics and TV Conmiercials 


44 


4 


.11 


Aesthetics and Poetry 


46 


2 


.98 


Evaluation in Aesthetic Education 


45 


3 


.69 


Aesthetics and Jazz 


48 


4 


.75 


Survey and Analysis of Works of Art from 


48 


4 


.69 


Various Cultures 








Administration and Aesthetic Education (panel) 


45 


3 


.27 


Broudy: Presentations and Discussions 








The Import of Aesthetic Education 


47 


4 


.38 


Nature of Aesthetic Experience 


46 


4 


.48 


Characteristics of Aesthetic Perceptioti 


46 


4 


.59 


Sensory, Formal, Technical, and Expressive Properties 


46 


4 


.43 


Analysis of Works of Art Using Slides 


47 


4 


.02 


Analysis of Selections from Music 


47 


3 


.60 


Aesthetic i?ropertles, Parker Article 


48 


3 


.92 


Criticism, Greene Article 


49 


3 


.80 


Seminar Artist Sessions 


45 


4 


.00 


Language Categories and Aesthetic Analysis 


39 


3 


.77 


Commercial Use of Aesthetic Images in nedia 


47 


3 


.89 


Review and Question Sessions 


42 


3 


.83 



Other Tot al Gro u p Activities 



Opening Day Orientation to Seminar 3.37 

Video Tape of the Dance 44 4,07 

Visiting Watts Towers and Artist's Studio 46 3.93 

An EKperience with Music and an Art Mediutn 40 4,00 

Analysis of Aesthetic Properties Using 47 3p83 
Everyday Objects 

Demonstration of Analysis of a Work of Art 48 3.77 

by Seminar Participants 

Sharing Resource Materials 49 4.16 

Viewing and Critiquing "The Invitation^' 44 3,05 

Multi-Media Presentation 39 4,77 

Improvisational Tour, Los Angeles County Museum of Art 45 4.67 

Developing Criteria for the Selection of Instructional 46 3.17 

Materials for Aesthetic Education 
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Table Four, cent* 
Activities 



Mean Ra ting^ 



Other Total Group Activities , cont. 

Commercial Exhibit of Instructional Materials 

for Aesthetic Education 
Sharing of Plans for 1975-76 
Three Times a Day Aesthetics 
School Proposal, Downey Musfeium 

Small Group Activities 

Practice in Analysis of Works nf Art 

Developing Plans for 1975=76 in Job Alike Groups 

AuKiliary Activities 

Library Collection* Boolcs and Papers 
Distribution of Individual Copies of Papers 

Organisation 

Site for Seminar 

Pacing of Consultants and Group Activities 



44 

40 
47 
42 



47 

46 



46 
48 



47 
43 



2,93 

3,23 
4.51 
3,40 



3,62 
3*39 



4,17 
4,54 



3,72 
3,81 



The mean rating for all seminar activities was 3,92 



There was also space on this rating form for participants to make comments. The 
range of participants* responses was broad and reflected considerable candidness, 
A summary of these comments m.ay be found in Appendix B, 

A random sample of fifteen participants were interviewed during the second and 
fourth week of the seminar by a member of the project staff or by one of two 
participants who were members of the planning conmiittee. Participants' reactions 
to specific questions were recorded and utilized by the project staff as a product 
of in-process evaluation. The results of these interviews could be inimediately 
incorporated into the program activities in those situations that were pertinent. 
Interview questions for both sessions may be found in Appendix B, 

The project staff mat on each Friday, following the seminar session^ to critique 
the activities of the week and utilize such information as participants' responses 
to Interviews as a basis for alt-ring or modifying the program schedule for the 
next week. 

Participants' responses revealer an awareness to some of the problems that con- 
front teachers, particularly those in school situations, in developing aesthetic 
education curriculum and achieving administrative approval. The following res^ 
ponses from the first interview are illustrative of these problems i 



EKLC 



38 



The Aesthetic Eye Project 
Page 26 



What do you expect from the seminar? 

^'Concrete directions toward developing ideas," 
"Methods of classroom implementation,'- 

'^SyuthoBlziag aesthetic education into the total curr. culunu" 
"Aesthetic vocabulary*'* 

"Development of (1) philosophy which might lead to curriruluTn develop-^ 

mant or lead to an application of aesthetics to curriculum." 
"justification of aesthetic programs for dealing with administrators," 

Further study of the responses suggested some common needs and problems that were 
expressed in a number of ways by interviewees. Such questions or statements as 
"What do we mean by beauty?", "Wliat is the meaning of art or aesthetics?"* 
requests for "further definition of aisthetics^" and "aesthetic vocabulary for 
teachers related to each area of the arts ^ dancej musiCj art, poetry,,." suggested 
the need for pinpointing basic ideas that are embodied in general concepts of 
aesthetics * 

Interviewees suggested viewing real situations, talking with artists, taking trips 
to private collections , museums or galleries and talking with critics. Even 
though these types of learning opportunities were planned in the schedules the 
request for these types of activities was reiterated. 

One interesting factor observed by the staff was a cohesiveness among participants 
that developed early in the semiuar. This idea was verbalised in the first inter- 
view* Responses to the following question are illustrative* 

What purpose will you serve to the aeminar? 

"sharing of experiences." 
"Gain from each other," 

"Development and interchange in agencies, recreation centers 5 schools, " 

The problem of helping participants move from responding to a work of art on an 
emotional level to the use of a perceptual approach based upon aesthetics was 
not an easy transition. There were reservations expressed that reflected concern 
over making responses to art an intellectual endeavor. An interview question was 
used in the fourth week to sample the level of participants' thinking about the 
conceptual framework and perceptual approach* The question and a sampling of 
responses provided the following information: 

What do you now understand about aesthetics? 

There has to be a separation between the properties and the emotional 
level. Until you go through it you can't understand the properties* 
If you understand the properties, the feeling level doesn't matter* 
You'll understand what you are looking at* You can at least deal with 
it rather than say 1 don't like it and walk away. 

Aesthetics has to do with the analyzing of an art product. The aes- 
thetics are those properties that attract our attention as the sensory, 
holu our interest and are the basis of the expression in art work. And 
mobt of all, aesthetic appreciation is open to everyone ! 
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In the past I I emphasiied the "historical;" from now on the perceptual 
aspects of art will be part of my approach* My experiences as a decent 
at the Huntington Included some concern for the sensory but mostly in 
terms of feelings, not in relatlen to shapes and textures. 

Thus far this seminar has not added much to my understanding of aes-^ 
thetics. Even though it has been Interesting* In factj right now we 
need soma models. We haven't had even one ! The seminar will be a failure 
if they don't give people something to follow so that they will feel 
secure enough to at least try the aesthetic approach. If they don't 
feel secure they for sure will not even try impleraentation, 

I first thought that "I like" - "don't like" was a aatlsfacCory response. 
Now I can make judgments based upon criteria^ not just personal pre- 
ferences* I am seeing things that I hadn't seen before, 

I am aware of various categories of aesthetic perception; I am com-- 
fortable with sensory properties ^ less sure about formal properties. 



Responses from the second interviewing session revealed a perceptive focus on 
ways the seminar was meeting the purposes and expectations of the participants. 
The question and a sample of responses revealed the following information. 

At this pointj what are your conceptions of this seminar? 



We need to spend a day putting together some materials we could share 
at the district level* The sheet distributed today is great to help 
us articulate ideas* (Single sheet with the four properties*) 

I think things are thought provoking. It makes me clarify where I'm 
at. At times I've felt we're going over it too much but I've also felt 
that some people need it. 

Criticizing the film is something I did not understand.,, wa should have 
had more preparation* How to deal with films needs more clarification 
and focus since we ordinarily encounter film much more than paintings. 

I still feel somewhat frustrated because I have less background than 
most par ticlpants I I feel I am lagging behind. When paintings are 
analyzed I don't see what others see. Because of my lack of background , 
I don't see subtle difference; the significance of a work is not always 
clear to me. 

One thing that's changed my ideas is dealing with students at the feeling 
level. In the beginning I felt guilty. Now I see a way to go In moving 
them to an advanced level. 

It is helping me to take a new look at art and to appreciate it more open 
mindadly; to see things not seen before; to better nppreclate all forms 
of art. 

I find trying to draw upon each other's experiences very valuable. 
The variety of art forms being encountered is also stimulating. 
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Res our ce Mater la Is 

A variety of reading materials were available to participants. Profesaor Harry 
S. Broudy's book titled Enlightened CheriahinR was distributed to each participant 
as a basic reading source* Six papers on aesthetic education were also dig-- 
tributed to the group, 

A small library collection of selected books and papers was established. Infor- 
mation from library records indicated that from a selection of twenty papers and 
twenty-^three book titles, two hundred seventeen papers and ninety-seven books 
were checked out* Fifty-six percent of the participants checked out these materials • 

Participants read an average of twelve selections beyond the assigned text and 
papers distributed during the seminar. 

The Aesthetic Eye Inyentorjr 

The Aesthetic Eye Inyantorx was used to assess objective one. This locally 
developed instrument consisted of ten questions. Five questions called for 
general responses to quest ioFiS about aesthetics and five questions called for 
specific responses to projected images of art works* The Inventory wes admin-' 
istered on the first and last days of the siK-weeks sunnner seminar. 

Pre and post data was collected on forty-five of the fifty participants. Four 
cases were dropped because of incomplete pre and post data. One participant 
withdrew on the first day due to difficult driving distances. Another participant 
was selected from a waiting list and Joined the group on the second day. Pre 
test data was not collected on this participantt 

A group of six Judges J well informed on the theoretical position , rated partici- 
pants- responses* Based on a sample of pre and post rating of seven parts of 
scoring one question, the intra-rater correlation was .94 (coefficient of con-- 
cordance) j p ^ .01 (see Appendix B) . This result Indicates a high agreement among 
Judges. The descriptive statistics of item scores for the Aesthetic Eye Inventory 
are presented on Tables Five through Fourteen, 
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Table Five 

Differences in Participanus ' Mean Gain Scores 
on the Aesthetic- Eye Inventory Test 

Question One: Describe what you believe should be the basis for justifying 
judpients about works of art* 



Variable Pre Test Post Test 





N 


Mean 


S,D, 


Mean 


S,D, 


Mean D 


Paired-t 


Subject 


45 


.02 


as 


.02 


.15 


-.02 


-3,35 


Sensory 


45 


,40 


.65 


.87 


,50 


,47 


13,87*^** 


Formal 


45 


.22 


*52 


.60 


,50 


.38 


13.08*** 


Technical 


45 


.04 


.21 


.53 


.55 


.49 


20.05*** 


Expressive 


45 


.56 


.55 


.62 


.49 


.07 


1.92 


Judgment 


45 


,24 


,48 


,24 


,43 


.00 


*00 


Historical 


45 


,11 


,38 


.09 


.29 


-.02 


-1,11 



Total Score 45 1.60 .94 2.96 1.68 1.36 16.73^** 

Note: *^p ^ .05 
**^p ^ .01 
***^p ^ .001 



Table Six 

Differences In Participants' Mean Gain Scores 
on the Aesthetic Eye Inventory Test 

Question Two: What special characteristics make an experience aesthetic? 
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**sp - .01 
***^p 1= .001 
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Variable 




Pre 


Test 


Post 


Test 










N 


Mean 


S.D. 


Mean 


S.D. 


MGan D 


Palred-t 




Sub j ec 1 1 VG" 


45 


2.31 


.87 


4,49 


1,16 


2.18 


12 .06*** 




Ob jec tive 


















Amb tguous-^ 


45 


2.33 


1 . 00 


4,31 


1,22 


1,98 


8.51*** 




Spec i E ic 


















Sensory 


45 


.27 


.45 


.96 


1,19 


.69 


12.69*** 




Formal 


45 


. 13 


.40 


.82 


,91 


.69 


17.22**^ 




Technical 


45 


.04 


.21 


.40 


.58 


.36 


13,14*** 




Express ivt; 


45 


.24 


.48 


.84 


.88 


.60 


13,69*** 




Cr it leal 


45 


,09 


.29 


.40 


. 78 


' .31 


a. 01*** 




Total Score 


45 


. 76 


1.19 


3.42 


2. 82 


2.67 


20.58*** 




Combined 
scorti 


45 


5 . 40 


2.37 


12.20 


4 .48 


6.80 


32, 87^"^^ 
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Table Seven 

Differences in Participants' Mean Gain Scores 
on the Aesthetic Eye Inventory Test 

Question Threes Why do you believe aesthetic education is important? 

Variable Pre Test Post Test 

N Mean S.D. Mean S,D. Mean D Paired-t 



Image 
store 



45 .22 1.49 1.11 3.18 



.89 



Enlightened 
judgments 



45 .89 2.88 3.78 4.90 2.89 11.85*^* 



Imagination 
expansion 



45 .00 .00 



33 1.26 



,33 



Everyday 

living 

improvement 



45 2.00 2,48 2.00 2.48 



.00 



.00 



Educational 
rounding 



45 2.67 2.74 1.67 2.38 -=1.00 --6.81*** 



Increase 

aesthetic 

perception 



45 .56 1.59 3.44 2.34 2.89 19.79^** 



Increase 
aesthetic 
perception of 
works of art 



45 .13 .76 1, 78 2 .42 1. 64 14 .07*^* 



Individual 

development 

(self 

improvement) 



45 .29 .46 .36 .84 .07 2.18* 



Value 

enhancement 

Social 
improvement 



45 .16 ,37 .02 .15 --.13 



45 .18 ,39 



.29 .46 



,11 



-7,42*** 
4.36*** 



Improved 
coimnunication 



45 .11 .32 



.04 .21 



.07 -3,82*** 



Total Score 



45 7.20 3.82 14,82 7.47 7.62 22,51*** 



Note: *^p = 



.05 
.01 
.001 
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Table Eight 

Differences In Participants' Mean Gain Scores 
on the Aesthetic Eye Inventory Teit 

Question Fourt What terms would you use to describe a work of art? 

Variable Pre Teat Post Test 





N 


Mean 


S.D. 


Mean 


S.D. 


Mi 


lan D 


Paired-T 


Subject 


45 


.20 


.66 




20 


.66 




,00 


,00 


Sensory 


45 


3.18 


4.28 


7, 


H 


4.35 


4, 


.09 


14.61*** 


Formal 


45 


1.60 


1.94 


6. 


,31 


4.96 


4. 


.71 


21.58*** 


Technical 


45 


.49 


1.59 




,80 


1.25 




.31 


3.59*** 


EKpresslve 


45 


5.38 


6.21 


4. 


,00 


3.69 


-1. 


,38 


-4.62*** 


Jud^ent 


45 


.11 


.32 




,56 


1.03 




,44 


8, 78*** 


Historical 


45 


1.31 


2.00 


1, 


.20 


1.84 




.11 


^,90 


Total Score 


45 


12.29 


7.74 


20, 


.33 


9.54 


8^ 


.04 


18.22*** 



Note: *^p = .05 



Table Nine 

Differences in Participants' Mean Gain Scores 
on the Aesthetic Eye Inventory Test 

Question Five^ Describe what you believe should be the bases for justifyin 
judgments about works of art. 

Variable Pre Test Post Test 

N Mean .S._D. Mean S.D_. Mean D Pal red -t 

Response based 45 .00 .00 3.56 4.84 3.56 16.53*** 
upon what 
actually exists 
ill works 

Degree of 45 1.89 2.45 2.56 2.53 .67 4.13*** 

formal 
excellence 

True Co it's 45 1.56 2.34 2.00 2.48 .44 2.73** 

p^enre , 
purpose 

Significance 45 ,56 1.59 2.67 2.52 2.11 17.49*** 

relative to 
other works 



g 



Total Score 45 4.00 4.0? 10.78 4.H8 6.78 24.48*** 



Note.' *^p ^ .05 
*^^p ^ .01 
***sp ^ ,001 
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Table Ten 



Differences in Participants' Mean Gain Scores 
on the Aesthetic Eye Inventory Test 



Oua^ t ion ' 


Wrlta 




s in^le 


word responsea 






Variable 




N 


Mean 




Post 
Mean 


Test 


Mean D 


Paired-t 


Subject 




45 


1.00 


1.75 


1,04 


2,12 


,04 


,45 


Sensory 




45 


.47 


.92 


3.91 


2,66 


3,44 


28,96*** 


Formal 




45 


1.87 


1,96 


5,27 


2,86 


3,40 


27.49*** 


Technical 




45 


.33 


»64 


,42 


,72 


,09 


1,96 


EKpressive 




45 


3.42 


2,62 


3.98 


2,88 


,56 


3,66*** 


Judgment 




45 


.07 


.33 


.00 


,00 


--,07 


-4 . 54*** 


Historical 




45 


.93 


,99 


,51 


,69 


-,42 


=9 19*** 


Total Score 




45 


8.09 


3.23 


15.31 


5,50 


7.04 


31.90*** 


Note= *-p ^ 


.01 
,001 
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Table Eleven 

Differences in Participants* Mean Gain Scores 
on the Aesthetic Eye Inventory Test 

Question Seven; Write as many single word reaponees to this image as you can. 

Variable 



N 



Pre Test 
Mean S,D, 



Post Test 
Mean S,D, 



Mean D pai_re_d-t 



Subject * 

Sensory 

Formal 

Technical 

Expressive 

Judgmen t 

Historical 



45 
45 
45 
45 
45 
45 
45 



1,27 1,92 

,78 1,26 

1,16 1,40 

,49 ,87 

5.22 3.19 

,00 .00 

.96 .88 



1,42 
8,76 
2.76 
,84 
4.56 
.22 
,60 



Total Score 



45 



9.87 4,37 



19.16 



Note: *^p - ,05 
iif*=p s ,01 
***=p = ,001 



4d 



2,45 
4,22 
2,12 
1.09 
3,24 
,42 
,86 



,16 
7,98 
1,60 

,36 
-,67 
,22 
,36 



1.72 
39 , 54*** 
16,37*** 

8,36*** 
-3, 73*** 
11,89*** 
-7.48*** 



7.28 



9.29 



32,65*** 
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Table Twelve 

Differences in PartlclpKits ' Mean Gain Scores 
on the Aesthetic Eye Inventory Test 

Question El^t i Discuss the relationship beween these t^o Images which 
reflect their expressive character. 



Variable 




N 


Pre 
Mem 


Test 
S,D. 


Post 
Mean 


Test 
S,D. 


Mean D 


Palred-t 


Subj act 




45 


2,60 


1.76 


4,56 


2.78 


1.96 


18.10*** 


Sensory 




45 


1,07 


1.56 


2.93 


2.68 


1,87 


13.71*** 


Formal 




45 


,71 


1.25 


1.44 


1,59 


.73 


8.23*** 


Technical 




45 


*73 


1.16 


.87 


1,29 


,13 


2,00* 


Expressive 




45 


3.36 


2.66 


6.24 


3.97 


2,89 


17,28*** 


Judpient 




45 


,16 


.37 


,16 


,47 


.00 


.00 


His torical 




45 


,49 


.87 


,44 


,81 


-,04 


-1,05 


Total Score 




45 


9,11 


3.92 


16,64 


4.86 


7.53 


51.47*** 


Note: *-p « 

ifkitmp m 


.05 
.01 
,001 

















Table Thirteen 

Differences in Participants' Mean Gain Scores 
on the Aesthetic Eye Inventory Test 

Question Nine* Describe your positions to the object presented in this slide. 



Variable 


N 


Pre 
Mean 


Test 
S,D, 


Post 
Mean 


Test 
S,D, 


Mean D 


Paired-t 


Subject 


' 45 


.02 


,15 


.93 


1.21 


.91 


16.78*** 


Sensory 


45 


.44 


.69 


3,76 


2,62 


3,31 


28,94*** 


Formal 


45 


1.13 


1,25 


3,27 


1.50 


2.13 


29,16*** 


Technical 


45 


,13 


,34 


.51 


1.04 


.38 


7,50*** 


Expreaaive 


45 


2.11 


1,76 


4,73 


3,01 


2.62 


17.89^** 


Judgment 


45 


.84 


1.02 


.67 


1.31 


-.18 


«2,46* 


Historical 


45 


,78 


1,13 


.47 


,81 


.31 


^5^20*** 


Total Score 


45 


5,47 


2,63 


14,31 


4.78 


8.84 


39,80*** 



Note I *^p ^ .05 
***iBp = .001 



46 



The Aesthetic Eye Project 
Page 34 



Table Fourteen 

Differencei in Participants' Mean Gain Scores 
on the Aesthetic Eye Inventory Test 

Question Ten: Choose one Image which you think is best and give your reason* 



Variable 


N 


Pre 
Mean 


Test 
S.D. 


Post 
Mean 


Test 
S.D. 


Mean D 


Paired-t 


Subjactlve- 
Obj active 


45 


1.93 


1.16 


4.38 


.72 


2.44 


13.08*** 


Ambiguous- 
Speelf ic 


45 


2.42 


1.10 


4.91 


.29 


2.49 


15.47*** 


Sensory 


45 


1.18 


1,13 


2.67 


1.67 


1.49 


17.61*** 


Formal 


45 


.64 


.83 


2.29 


1.50 


1.64 


24.03*** 


Technical 


45 


.02 


.15 


.24 


.57 


.22 


8.35*** 


Expressive 


45 


1.07 


.96 


2.09 


1.62 


1.02 


14.23*** 


Critical 


45 


.33 


.60 


.42 


.58 


.09 


2.62* 


Total Score 


45 


3.24 


1.91 


7.71 


3.19 


4.47 


32.80*** 


Combined Score 


45 


7.60 


3.53 


17.00 


3.64 


9.40 


51.90*** 



Note: m .05 

^*-p m ,01 

'k^a^^ m .001 



Analysis of these findings is presented in Chapter Four, 
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Activities and Assassment Related to Oblectlves Three and Four 

Project objectives three and four centered upon the Implementation of aesthetic 
education concepts In teaching-learning situations. They are stated as follows^ 

(3) To develop curriculum, ins tructional materials and strategies 
that can be tested with pupils in various learning situations, 

(4) To explore and develop some methods of assessing the attain- 
ment of aesthetic perception and judgment. 

During the latter part of the seminar each participant began the process of pre- 
paring a curriculum utilizing Dr, Broudy^s framework and perceptual approach. 
The task was difficult for participants because it required the synthesis of ideas 
and the sorting of concepts that could be used with specific age levels of child-- 
ren. Many teachers expressed concerns regarding the ability of their students 
to work with the concepts. They wanted more direction or a sample plan that could 
be used as a model. The project staff kept reiterating the idea of the teacher 
working as an experimentor , Teachers were encouraged to organize curriculum with 
a group of objectives and a sequence of ideas to use as beginning points which 
could be eKpanded, modified or changed. They were encouraged to think about 
behavioral outcomes in terms of their students rather than as a measure of the 
teacher's competency. 

Various methods of assessing children's growth were discussed. Possibilities 
raised included the use of pre and post tape discussions, video tape, periodic 
observations, checklists ^ simple written tests* and the counting of the occurance 
of certain key behaviors. 

By the end of the seminar, each participant had prepared individual approaches 
to curriculum which they could test with children in their specific teaching- 
learning situation. Analysis was made of the specific content in the plans sub- 
mitted by individuals utilizing eleven components as criteria. Table Fifteen 
reports the individual components and the percentage of plans that contained 
this information. 
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Table Fifteen 



Components and Percentagas of Their Occurance in Curriculum Plans 



Component 


N-50 


Percent 


Stated goals and objectives 


32 


64 


Suggested instructional materials 


28 


56 


Suggested possible ideas for assesament 


23 


46 


Suggested activities with no concept reference 


18 


JO 


Utilized property systems 
sensory 
formal 
technical 
eKpresslve 


4.6 




Identified possible sequencing of concepts 
with related activities suggested 


14 


2d 


Considered possible study trips 


13 


26 


Involved activities with teacher coramittees 
and /or other groups or person 


12 


24 


Involved developing a program utilising 
artists as resources 


9 


18 


Developed a new course offering 


6 


12 


Suggested way of integrating aesthetic 
education into other curriculum areas 


4 


8 



Activities and Assessment Relating to Oblective Five 

Objective five, listed below, dealt with documentation of tha seminar. 

(5) To record the progress of this project as an example of inquiry into 
aesthetic education* 

The basic record of the progress of the project was maintained as a daily log. 
The Dally Log became a record of each day's major activity and activity leader, 
at tiindance s and participants' reactlDUa and questions. In addition, a daily 
suimnary was made by the recorder and an evaluation or Interpretive commentary was 
antersd by the project director (see Appendix B), 

The preparation of descriptive aspects of the final report of the Aesthetic Eye 
Project is based largely on the documentation provided in the Daily Log, 

Documentation of seminar activities was also recorded as black and white photo- 
graphs and colored slides. Photographs used in this report were sGlected from 
this documentation. 
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PHASE III, CLASSROOM I^^PLE^ffiNTATION 

Visitation Records 

One requirenient for participation in this project involved the preparation of a 
curriculum plan with ideas for assessTnent that could be field tested with children. 
Each participant began their implementation with children during September 1976. 
Implementation was monitored through visitations by the project director and a 
staff member* A Visitation Report Form was used to record observations of each 
teaching-learning situation. The form contained a section for rating aesthetic 
applications in the physical environment^ teacher-pupil work with the four 
aesthetic property systems ^ and evidence of assessment (see Appendix C) • 1^ 
addition, there were sections for reporting discussions with participant , pupils, 
administrators, other viewers, and observer's conraients. 

Arrangements for visitation were made with Individual participants. They were 
asked to make visitor's appointment with their administrator following the two 
hour site visitation- The purpose of this appointment was to talk informally 
about the project and to support the efforts of participants to develop an 
aesthetic education program in the school. 

Sixty percent of the participants were visited. A summary of the visitation 
ratings are reported on Table Sixteen. 

Table SlKteen 

Suimnary of Monitor Ratings on a Five Point Scale (5,00) of Visitations to 

Teaching'-Learning Situations 



Aesthetic Applications 



N^30 Mean 

~ (0-5) 
Fhys_lcal Environment 

Aesthetic objects on display 3«67 

Serious art works exhibited 4.37 

Popular art forms displayed , 2.53 

Student work presented aesthetically 3*50 

Self-Instruction devices organized aesthetically 2.10 

Concern _for_ developing an_ awareness of ' 

Sensory properties 4*63 

Formal properties * 3.03 

Technical properties 2.2 7 

EKpresslve properties 2,87 

Concern for assess ing puplj- growth 2,93 



ERIC 



Following each observation, a conference was held with the participant. These 
conversations frequently focused on a new awareness of how well the conceptual 
framework and perceptual approach of aesthetics worked with children. Some par- 
ticipants shared plans for developing ideas with children. Others were seeking 
help with plans and/or assessment. 

In non-^school situations Involving agGnqy par tLcipants * they described ways they 
had Incorporated the conceptual framewoirk into their particular teaching situatlc 
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For exainpl^ i Self Help Graphics was working with artists to integrate ideas * into 
the curriculura developed for an Art Mobile that serves children in a ghetto 
section of Los Angeles City* 

Further information on the Vis i ta ti on_RegQ£d_ recording conferences with pupils , 
administrators s and other viewers indicated that discussions were held with 47% 
of the administrators. Other administrators were attending district meetings or 
involved in an activity which could not be interrupted. Discussions were held 
with non^-participant teachers within the building in 7% of the visitations* 
Children were interviewed in 23% of the visitations. The discussions with admin'- 
iatrators were, in most cases, very positive. They expressed considerable interest 
in helping participants to share their work with the staff. Some indicated that 
parents had made positive comments about the values they observed in the program* 
Only two administrators expressed primary concern with their academic program 
and had little time for observing the participants* 

Some members of teaching staffs responded very favorably to the program and indi^ 
cated an interest in working with the approaGh developed by the participant* 
Discussions with children provided additional clues as to their understanding of 
the property systems and their experiences with aesthetic ideas, objects and 
materials * 

Ins t_ru_ctlorial Materials and Theilr_Us^e 

An Important concern of participants in school situations was the availability 
of instructional materials* They reported that a very limited number of visual 
materials were supplied by school districts. The project staff anticipated this 
problem and made a group of these materials available. 

The project provided three types of visual materials that children could use for 
encounters with works of art* These materials Included^ type one, museum postcard 
reproductions and booklets on the work of individual artistsi type two^ museum 
films trips; and type three, folk art objects. During the November workshop, 
twenty museum postcard reproductions, twenty booklets and two fllmstrips were 
distributed to each participant. 

In March, a group of ten boxes containing art objects from various cultures was 
organized* These were titled "collectables * The art objects collected were 
predominantly Mexican folk art because there were large numbers of Mexican 
American children in many of the implementation sites* The folk art objects 
served an additional purpose for children. They were provided to develop and 
extend the concept of buffism (learning the role of the serious collector) . 

Each box of collec tables contained roughly twenty objects, two picture booklets 
on Pre-Columbian art and a teacher's booklet (see Appendix C) . The teacher's 
booklet described both the purpose of the collectable box and procedures for 
reporting Informatioii about children'g rGsponaas to the folk art objects, par^ 
ticlpants checked out the collectable boxes for one month and made reports (see 
Appendix C) . 

Time was scheduled in each of three workshop sessLons for participants to work on 
stracegies for using these materials with children. They worked in job alike 
groups and were provided with a form to record the following Information: 
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grade level of children participating in the activity 

type of group l.e, total class, small group, learning center 

statement of objective 

identification of specific instruGtional material 
proposed instructional strategy 
possible assessment technique 

A compilation of these records was distributed to participants (see Appendix c) • 

The project provided a fifty dollar allotment to each participant to purchase 
instructional materials- Participants used criteria they developed in the aeminar 
in making their selections. Thirty-four of the fifty participants purchased 
materials. Twenty- two participants in this group purchased books with many large 
art reproductions. Twelve purchased such materials as additional museum postcard 
reproductions, films trips , folk art objects and supplies for making visual 
materials more durable. 

Teachers' Logs 

At the first workshop meeting in October, a discuaslon was held on the need for 
documenting the testing of curriculum approaches in practical situations with 
children. Participants were asked to maintain a log or record that reported this 
development* This request posed some problems with both school and non=school 
participants. Classroom teachers raised problems regarding the number of record 
keeping tasks they had to maintain for the academic programs* Non-school people 
felt that it was difficult because of the number of children they worked with 
during the year. Recognizing these problems, the project staff indicated the 
importance of this documentation in helping fellow teachers, administrators and 
other community agency people to initiate aesthetic education programs. In May, 
seventy^two percent of the participants submitted their logs. 

Review of the teacher logs provided insight into ways they worked with the property 
systems. The various preparations made to initiate or extend learning activities, 
observations of children's responses to encounters with works of art, unexpected 
occurances that enriched an activity and approaches to assessment. Appendix c 
contains selections from teacher logs to illustrate their approaches to implemen= 
tat ion , 

An analysis of participants* logs was made using criteria applied to curriculum 
plans developed during the suiraner seminar. Table Seventeen reports this analysis. 
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Table Seventeen 



Components and Percentages of Their Occurance in Curriculum Plans 



Component 


N=36 


percent 


Stated goals and objectives 


31 


86 


Suggested Instructional materials 


28 


78 


Suggested possible ideas for asseasment 


21 


58 


Suggested activities with no concept reference 


12 


33 


Utilized property systems 
sensory 
formal 
technical 
expressive 


31 


86 


Identified possible sequencing of concepts 
with related activities suggested 


21 


58 


Considered possible study trips 


6 


16 


Involved activities with teacher cominlttees 
and/or other groups or person 


12 


33 


Involved developing a program utilizing 
artists as resources 


1 


3 


Developed a new course offering 


5 


1^ 


Suggested way of integrating aesthetic 
education into other curriculum areas 


4 


11 



The problem of asseasment was given serious consideration by participants, A 
selection of participant developed Instruments used to assess various dimensions 
of the property systems was taken from some of the logs to demonstrate their work 
with assessment (see Appendix C) * 

Reporting Peak Experiances and Use of Property Systems 

To gain further insights into the extent to which participants were able to re-- 
fleet upon the af £ ectlveness and/or success of a particular activity that seemed 
to further aesthetic learnings they were asked to describe "peak experiences*" 
These axperlences were identified as significant instances in their work with 
children when every part of the activity fit or complemented learning processes* 
It generated spontaneity and perhaps unexpected involvement and outcomes. 
Appendix C contains copies of peak experiences* The following are a few examples 
of "peak experiences'' cited by participants: 

At one of the learning centers a viewlex is set up with the filmstrlp 
"A Walk Through the Los Angeles County Museum." When we have reading 
stations, the children at Station 3 are free to go to the centers j do 
reading games or go to the art center ^ listening center, etc. Thrne 
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ch 1 I.Uron voluntarily got together, turned on the vIgwIgk and proceeded 
to dlscuHw the works oC art they saw using a poinler to point out dlf-- 
fereni: aspects of tiiG paintings, drawings , or sculptures and led the 
questioria. I was Bitting at Station 1 teaching a reading lesson and thuHt? 
chllclretiL were on the opposite slcld of the room and were acting totally 
Lndependent and were Balf-mot ivated ttj do this. (4th grade teacher) 

W h n we were talking about c o m p o s i 1 1 o n , s t li d e n t s w e r a b Ic e cl to relate 
compos it ion to rnuBic, literatures poetry * dance. Tndivldviala v/ith 
special baekgrounds and interests eKplained "hov composition is used 
in music," This Beemed to help many students understand properties in 
new ways. (6th grade teacher) 

All bLk art claeseFj of 6thj Tth, and Bth grade studenty were excited 
and in teres tad in the sculpture » and since the eKhiblt was in the class- 
room, vere very aware when pieces were borrowed for other class roDTns* 
They treated each piece with respect and care, needing very little In-- 
struct ion on how to handle the pieces. Many questions and discuss ions 
were generated by the presence of the Bculpture* The art students 
brought in other students betwen classes to see tlie sculpture* (7tli 
and 8tb grade art teacher) 

Field Trip to Municipal Art Gallery - Great! Class brolcen up into three 
small groups* One group saw slides of shapes and colors in everyday 
architecture. One group with the docent through gallery she had theni 
drawtng shapes and discussing feelings before even goixig Into the gallery. 
Other groupa at art center with "hands--on" project. All children par- 
ticipated in all three activities* Parents who went commented on value 
of tripj and on personal gain for themselves* Great discussion the next 
day! (Ist-Srd grade teacher) 

Total school environment was affected by the emphasis placed on aesthetics 
at the beginning of the year* Color j form, niuBic , opinions by students, 
and appreciation of what student artists have done Is quite evident as 
you walk through the school* Monthly prograniB of performing artists in-^ 
eluding the opera^ Don Pasqualej jazz group of Are DePew, daricej choralj 
ins truniental pantomime, puppetry group from the Los Angeles Recreation 
Departnient, as well as the student group froni Marshall High School doing 
"'Charlie Brown" were presented. The school attracted free performances, 
pajd per f orTTianGes from P*T*A* and student body as well as the Performing 
Tree from our district runds. All in all, the level of aesthetic apprec-^ 
lation has increased inu.icin . 1 y . (Building principal) 

The most logical place tt^ • iplerncMiL the program was through a complete 
revamping of my touring teci niques at the Los Angeles County Musaum of A.rt, 
and my desire to spread the knovledge of what I learned in the hopes of 
turning on others* In my initial contact with the students (usually high 
school age 5 sometimes junior high) 1 attempted to make them feel at ease 
in the gallery through casual chatter in an informal glve-and--take atmos- 
phere* I etTiphasiEed during our first few mint as together that tlie stu-* 
dents would see art that they would not necessarily like at first glance, 
or possibly at all, and that this feeling would be 0*K. and unders tandab lo. 
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My desire would be for them to be able to see art: without making judgments 
be-fore it was undersUood . Evaryone seemed to glv^e a big sigh once they 
knew thGy could eKpress their feeliiigs* I did provide relevant InformatlQii 
on techiiique, materlalB, thaoryj and art history but through seIf--dlscove^\y 
atid tiareful looking the students were able to glean a good portion of thia 
liiforTiiation on their own. After the tour ya.B over, I made a special paiiit 
of telling the r Li jdc^n ta thnt: this technique is j^omewhat new and In th(* 
beginning stages of developnient* It seems to be a gerierai feeling among 
the students', and teachers that I tDxireci that paxtici patlng and concentrating 
on visual aesthetics rather than lecturing i^ere the niajor hlghJights of 
their eKperiencej mainly because they were made to feel their views were 
Important and necessary to understanding what they were seeing, (Museum 
docent) 

The property systems perceptiial approach which Dr- Broudy develope<l with parti-- 
clpants involved the use of a theoretical position as a basis for mkin;g practical 
curriculum applications in various leariiing si taatioas . For many participants ^ 
this way of conceptualizing could not be fully accepted until It was tested with 
children. In general^ participants' criteria for siiccess included such realistic 
factors as: 



practicality - will the property system and the perceptual approach 
work with my class 

motivation - will children evidence a sustained interest in 
working with this structure so that it becomes 
a part of their thinkiag and feeling 

teacher competency - will the plan for curTlculum developTnent aad 

ins tract ional strategies lead to the achiev^e^ 
ment of ohiectives* 

After eight months of work with chlldreTi, this was a critical area to ej<ainLne, 
Participants were asked to assess the structure in t^v^o ways. First by listing 
ways the structure affected practice In classroom or other learning situations 
(number I below) and secondlyj by Itsting ways the structure affected practices 
in any situation beyond the classroom (number 2 belw). ^le follovlng responses 
from participants provide significant evidence of their assessinent of the use 
of the structure in learning situations and wi th teaching staffs and parents. 
Perhaps the strongest factor reflected in these responses is the attainment of 
teacher competency in working with the strucrure (see Appendix C). 

1) Provided a new concept for dealing wltli the basics of art* Awakened 
me to the wide varieties of material wlilch can be used as a stimulus 
in an art room. 

Provided a structure for discussion of ^^^orks of art. 



2) Most important =^ it helped me to perceive the world much more In deptli , 
with far gBcater sensitivity than before, This kind of enrichment has 
broadened me, and thus enables me to projact that awareness to others. 



EKLC 
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L> It has helped ma create a prtaordering of ideas in a sequence that I hav^ 
found GKtrcamcily benGflcial In terms of time and classroom tetisloii. 

I Eaml morB secure as a paraoii and a teachear in v/hat T am doing, and w|iy 

r am doing it* It is easier to eLiniiiuite that whicli is not relevant 

In analysis aiid discussion regarding prepaxed projects, coutses and mas tex 

t^eachlng! 

2) It would not be possible for im to aKperience or even function within 
the project without acknowledging the overflow inco my persoiiai life. 
Inner city teaching demandB einotionai/intellectual responses as a con-- 
sultant, this has always overflowed into my home life via e^chaustlonj 
tension. Tha preordering mentioned above (1) has helped me specifically 
L II this area 5 plus the reinfo rceinent of value in diearts . I do not have 
to separate itiy home and school envirotinient in terras of how I perceive it. 
How 1 react reniaiTis the same. 



1) Much more class discussion and critique of visual aids ( films trips , 
reproductions* etc.) and individual projects (during and after cotn- 
plet ion) . 

Greater eniphasis on relationsliips in learning situations* Greater pre- 
iifnlimry input of -Wilting through*' the critical as w^ell as technical 
aspects of a given project* 

2> VJorklng (vary slot^ly) ^ith tnembers of tny departmant in showing them 

approaches to inaklng their clashes more vexbally and "critically" orianted. 
Showing theni possibilities for games, etc. 

Have given xeroKed copies of TOrksheets^ inf ormatiou. etCj to other 
interested teachers met in my graduate classes at Cal State, L,A, (one 
school abaolutely went bananaa over the sheet made up by the eleinentary 
school teacher f rom ^Ih ambra - checklist) **.so bit by bit it gets oat, 

1) The language devaloped by the workshop hns tierved a.^ a basis for all 
leariiing aKperiences in kindergarten. Children are now Hisked Lj rt inscribe 
w^hat they see in terms of sensory^ expressive, creative propertleB, They 
also Qompare likeness and differences, 

2) Article in Tiis true tor i^ag a great help regarding placing net^ terms to 
learning situations* 

Personally^ the Aesthetic Eye Project has opened ne^ vistas for enriched 
viewing for ma and my family. Life has taken on a new and ^^onderful 
scope. 

1) a) rbls was the first year faTnous art plcturGS were discussed in th€^. 
elassrooni on a regular basis* b) Art centers liave been used oftener* 

c) Art lessons have been more than Just drawing, d) Various ways of pre-^ 
sentlng the aesthetics have been practiced* 

2) t have been able to use what I've learned for iny own dally living. Reiboru 
aesthetically! 
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Par tl clpaf tt Wor kshop 4tte?idlancg_ 

attendance fot the flv^e workshop s€sstDns held during the lachoQl year was 
relatively hi|>^h except fOT the Cin^il metliig in May, AbsantaelsTii aniong the 
school people for this meetini^ was reported bb tlluess or the competl tlon of 
scheduled acacjetiilc testing programs* Some caniniunlty agency people reported t>iat 
absenteeism was due to coinpetlng pTDgram TeBponslbllities or personal reasons. 
Table iLi^lktewii pt^BenLs p^r cfc^iiLagys oE pa rLicjipauCy who at:t^udi;dd worlcshop bQji^yiuns . 

Tab lei Eighteen 

Part:lc Lpants^ Attendance Ilecord, Five Workshop Seaslon.s 

P 0 r c G n t n of Fa i tj. cjjg - n N i mb e tlJZ_L— ^ 1 ^ n s .A 1 1 e n d e d 

36 5 

36 4 

2D 3 

6 2 

2 1 



r ks h op B s c Bj^w e n t 

Two asBessmen^ vera iiiade of workahcps held on scheduled days between October 1975 
and May 1976. The first msmmmmnt vm ccuducted at the close of the November 
workshop, Pattlclpaiits were asked to respond on a flve-^point scale (5*00 high) 
to five items that listed activities £or the day. Table Nineteen presents the 
activities ancd the mean for each item* 

Table Nlnet een 

Participants' AssessTnent of Worlcshop , November 14, 1975 

Ac tivities N ^33 Mean 

" " "(0-5) 

1- Dweiopitig ways of utilizing postcard 
a^t reproductions, fllinstrlps, and 

31} materials 3. 70 

2, Threa tlTiies a day aesthetics 4.24 

3. Stiarlng site i^lsltatioiis 2.91 
4* Planatng for Dr. BrDud3? 3,58 
5. CrosS'-group siiaring 3.64 



The second asaessmant was made during the final workshop session In May* Par- 
ticipants were asked to rate, on a five-poLnt scale, thalr reactions to a list 
of actlvltities coveting the five Tneetlngs. A summary of these ratings (3.00 
high) is presented in Table Twanty . 
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Tabici l%;enty 








r^ari: IclpariLis ' AsBCBStiient of Five Works hop 


Seas ions 






Activities 


N^33 


Mean 


1 . 


DLLHCLissloa of plana for reporting 


29 


/A r \ 

2,66 


•;.> 


Job allkB dlscuHBlon groups 


33 


3. 45 


3. 


bLii cu hi; loii wl til Pr , [i roijdy 


3 3 


/ c a 
H . JO 


4. 


Davaloping strategics for using postcards, 
booklets s and collectables 


32 


J. 4 7 


5. 


VLewl ng si Ides 


33 


4.00 


5. 


Thre^e tlnios a day aesthetics 


32 


4. 25 


7. 


Shariiig of classroom appro aahes 


3 3 


4.12 


8, 


Total group discussion 


31 


3.65 


9, 


Periodic: evaluation 


30 


3.23 


10, 


Ttm^ for v^rltlng responses 


30 


3.23 
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this rating form also Included apace for partictpants to make commeuts , A 
summai^y of th^s© commetits may be found tn A^ppendlKC, 

The Pr o iec_^ Assgs_STn ent Form 

With a vie^ toward studying the project as an insarvica model, the Project 
Assessment Form was administered to pcirtlcipari ts daring the May 1976 workshop 
session, the purpose of this ass essinent was to gather general reflections and 
impressions of project experiences to Iriclude the Bummiar seminar, five workshop 
meetings, liiipIemeTitation in the classroom or other laarning situations, effects 
beyond implementation, and plans for continued work In the area of aesthetics » 
Participants^ responses were analyzed and organized into broad GategoriBs, Tiie 
responses are briefly sumniarized with a more complete listing of categories and 
responses iiicluded tn ^^ppendiK 

Summer Semlaar. the most ireHueatly mentioned seminar axperiences included 
opportunities to: 

work with Dr* Broudy In the development of the structure and aesthetic 
percGption method and In clarifying conceptions about the nature and 
process of aesthetic education* 

talk wath artists irum thu fleLda of the visual arts, danutj ,nnd music. 

study aesthetic education papers and instructional matarlals* 

involvement with school and non-school people provided ne\^ perspectives and 
friends. 

5b 
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Suggestiom tor raplicatlng the seminar Include j 

rime! ScliGcluLe all day 5(3sslDns and thus reauce tUci leiiRth of the sGmliiar. 

Schedulti the semiriar early in the suminex and use four days of each 
weak for Uotol and small group TneetingG. Leave the* fifth day open 
for iiidependant study and developmeat of liisCruc tlonal materials • 

Rpa(M!: Arrange for a vJork center or l;^boi" < ory and schedule tfine for \iar-- 
ticlpaLits to develop ins truer lonal matcxialsp 

EBtabllsh the library in tliL^ uieeting rooin so that: par Li.cipants can 
examine reeding materials during free time. 

Consultants: Schedule Dr / Braudy for a weekj. followed by a ^eek ^^Ithout; him 
and then have another veelc with him. 

Involve more cDnsultaiits from dance, music, drama* 

Irivlte art critics from the contmunlty to discuss their approach in 
critiquing an exhibit or an event. 

Job alike groups^ Increase tlma for the exchange of ideas* 

Orgaulise these groups w^ith a leader and schedule time for sharing 
ideas and ins true tloiial strategies* 

Provide more time for Dr* Broudy to consult ^fth these groups. 

Specific actlv^ities* Introduce the discussion of aestheticB and aesthetic 
education earlier in seminar program, 

Schedijle more group work on aesthetic perception techniques. 

Increase dernons trations on woriclng ^Ith the structure and perceptual 
approach. 

Include workshop sessions to develop iiistructional materialB. 
v^ork on the developtnent of ^/ocabulary. 

Relate aesthetic perception to right and left brain research. 
Include itiDre study trips* 

Provide more dlrectiori for Implementation, 

increase activities in\rolvin.g participation and decrease lectures, 
StateTnents regarding weakness or least successfial aspects of the seminar iiicluded 
\flslts to vaxious places ^s^here art is made* 

Spoon feeding of how to describe the aesthetic properties in a work of art. 
Presentation by core participants* 
Large group nice tings* 



59 



The AuKtihet ic f .v- IM-.^j^'r t 
Vage 47 



SI ess men ^ of tho jhjii^ war kBhopB , AnalyBlB dP h tatcametitH on tha aasBsisinGnt of 
the five worlcsliopB ravealed that: four activities ware most: frequently Tnentioncd. 
Thoy Included i 

working v/ith Professor Broudy, 

sharing wixys that lu dividual participants worked with children* 
sharing Id^zias and prolyl c^ins in job-alike ^>rnupr>. 
b c 1 n g to ge th or a a a gr o U|> vjI th a c oaimo n purposo. 

Suggestions for repeating a series of vorkshops ranged from scheduling two-dpy 
workshops Co increased time for work In job-alike and/or small group discussions, 
liie need for planning a comniunication system for sharing project inforination and 
Mterinls vras frequently mentioned* Ctltlcal commencs were few and dealt with 
frequent and lengthy interactions by individual participant.^ in total and/or 
small group discussions. Some coniinenta reflected dissatisfaction with some of 
the activities * 

Tmpressions of Implemen tatlQa. In response to the request that participants record 
their Impressions of implementation In the class rooTn and in other learning situa-- 
tlons, soine participants chose to List classroom activities such as work on 
aesthetic perceptlDn voc-abulary, food tastings establishing learning centers and 
use of the "buff" techniqite . Other participants focused un student benefits, 
awareness of change in teaching role, conmiuntcat Ion ^ and other needs. The follow-^ 
ing responses are illustrative ^ 

Student response; Students gained appreciabla more from the art experience 
as a result of the eKposure to aesthetic perception. 

Most successful when children had time enough to explore and investigate 
a place of visual art and translate to their level of development • 

Easier than I thought kids so responsive and uninhibited. Group 
involvernent was consistently high and productive when the total length 
of time involved is considered, 

Cominunicat ion : Sharing this eKperience with high school art teachers and 
faculty* 

Showing other adults the benefits of aesthetic perception and bow to 
contmunicate this en thusiasm and knowledge to others. 

Awareness of change in teaching role; It has helped me to firm up my 

aesthetic teaching, to give it a more significant structure, to give 
balance - verbal-cognitive means of approaching a visual-intuitive 
learning process* New ideas for presenting visual ideas to students 
including a print center, a book center 1 am developing a greater 
awareness of ho^ to teach non-verbal students to verbali?.e aesthetics. 

My whole approach to teaching has changed - I analyse more - we approach 
discussions more openly - products are more thought out - senses more 
acute - and niy class has gro^n 100% in their ability to perceive from 
a shopping center landscape to a work of art* It's really amazing, 

A whole different approach of sharing and receiving responses in o class- 
rooTn rather than lecture series- 
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Somci needs ^ Aflslytance in evaluating implomentatilan into more monitoring 
help, 

SpacUic inodels for continuing with extensions in drama, literature, and 
music, and ways to make transitions into these ax^eas, 

Ef fee ts beyDnct.lniplem entatiion . Participants responses to effects beyond Imple- 
mentation include v?ays they worked with school personnel and/or community groups, 
tlieli: work witli students and rocognition of an increase In personal cOiTiputuncy ^ 
A aample oi: these statements presents insights into participants' activities and 
levGls of self awareiiGss^ 

V/ork with school personnel and/or coimnunity: Two teachers have aesthetic 
learning center^s and approaches due to a faculty presentation I made 
In February. Our district is having a workshop next yeax^ on aesthetics. 

We have met with the City Recreation Director and arts and crafts coordi- 
nator to braltistorin ideas for coordinating our efforts. All parties 
appear to he mthusiastic concerning busing students to the city eind 
center for exhibits and workshops. This would also involve teachers, 

School Inservlce*; parent orientation and exposurej school newsletter sent 
home to all parents* 

Working with students: Getting student to feel that art Is natural part of 
lifej not jLiSt a picture on the wall. 

The approach Is working. The feedback from the students is more than 
what i^ expected- 

Personal competency: Has affected my whole approach to art education always 
knew these aspects given in art class - never thought of eKtensive ini-^ 
porraace as appreciation* 

Best personal growth - increased ability to deal with artistic works. 
This can be cotnniunicated to friends and relatives and seems to have been 
most appreciated- 

Teacharss llbTarian and ESL specialists motivated by my workshop on aesth- 
etic Eulucatlori; use aesthetic education materials in their classrooms. 
Librarian has the library bulletin boards decorated with pictures showing 
colors^ etc, ESL teachers set up a Mexican Museum in their room for Cinco 
de Mayo, Principal has invited members of the school Board of EducatiL3n 
and CQmmunlty to visit the museum, many favorable comments from everyone. 

I gave a workshop for about ten teachers and T rt^allEed how much I-ve 
grown in my tliinktng and I was able with the help of the kids to get it 
all acrns.^ - ww! Me not an art major and my participants weren^t either 
and the feedback good I 

A personal satisfaction, worth and knowingi It is not enough to be vague 
about what you do, what you know and what you think and feel. Being self 
conselpus about one's sensibilities is a probleTii for an artist! 

Plans for cont in ued work on aesthetic educa_tipn: ^ Participants cited extensions of 
the project to Include further program development, work with students, teachers, 
committees, and the comttiunlty and a few were unsure because of employment problenis , 
Examples of these statements Include the following; 
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Prugrom dGvelopment ^ Continue to develop nw ev^jluative materials in aca- 
thetics, especially in recreation^ D^V^lop new aesthetic learning aidB* 
Continue to develop a visual aesthetic learning center. Carry the message 
to faodor schools and other high r^chools in the district. 

1 plan to continue the aesthetic Itjarnjjig center next year with the same 
or new enrichment actlvitlea, I hope to develop aesthetic analyEils and 
vocabulary in my Science units and try to eKperiment with music and drama 
in an austhetie structure. 

Continue with all of my 1 de as t li a t X dldn " t ge t to do* I will b t e ac h i n g 
an aeathetic class this summer to aleraieritary students. I will deflnately 
have aesthetics be a part of my teaching whenever and whatever 1 teach, 
I wish that I could work with teachers sharing with them what I know* 
1 will be leading a small two-^day aemlifiStT in my district for one teacher 
frorn each school. 

I plan to continue and ra-do the dapaftiiient curriculum and work on film- 
strips that relate to this program for future classroom and teacher u/;c . 
There Is so much reorganisation I want done; I'm just grateful lor another 
summer coining up. 

Continue the incorporation into the cliatrict curriculum guide. 

Work with students, teachers and commltteagt; Attemp to implement objectives 
not metj such as docents from the high school coming to the middle school 
to serve as leaders -"eKperts . Attempt to Interest a larger number of 
teachers on the value of aesthetic e due potion and how to Implement the 
teaching of it. To encourage and syppo^t district programs and proposals 
in this area. To serve on the district steering committee in art education. 

I am on our district Fine Arts Currlcolani Committee and hope to provide 
materials for teachers uhat can direct them towards teaching aesthetics 
in the classroom. 

To present an inservice program far teKGhers grades 4-8 in September to 
use our new aesthetic objects (slldeaji replicas and prints) in all the 
classrooms. (This is sponsored by the assistand superintendent*) 1 am 
now taping cassettes to go with slides q£ sculpture and prints and ethnic 
objects as teacher preparation ald^ i, 

Work with community" I am Involved In the setting up of an art eouncil in 
the city of Beverly Hills for the coraing year. I hope in some way to 
bring this in - how I am not quite aurt* Although I have already dis- 
cussed it with the head of the high school art department, 

I want to continue developing galtety or museum education in varlouis forms - 
by pilot program mainly concerned with the tours I would like to develop 
more ways of reaching out to the public and making the gallery environment 
an exciting one to visit. Ideas for expansion so fan more teacher work- 
shops to get our techniques back to the classroom; training guides to 
relate to visitors on non--tour situation educators visits on a Qae--to-- 
one level; more slide presentations of exhibits and others; develop a con- 
nection between activities at workshops and gallery experiences* 
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Dthc^r plans 1 I plan to get out: of teaching. However, If T weru to stay, I 
would try to work as n part-time reBource CGachor to provide elGmontary 
teachorg with the information I have gained in the project* I would 
uncouroge teachr^r?^ to apply for parcleipation in a future project. 

1 don't know - nothing definite as yet. 
Particip ation In Pilot CenterB 

Anothti^r indication of the extent to which this project proved tneaningrul to par-- 
ticipants wa^ the lovcl of their interest in continued involvement* Participants 
were askad to indicate their wlllingneSB to have their claB?iiroom serve as a pilot 
center during the next year. Ninetean par ticip ants agreed to the idea of leading 
a pilot Qenteri Nine indicated that^ for personal reasons , they could not under^ 
take this comniitment and thirteen were unsure. They felt that more consideration 
way r equ 1 r c d be f o re mak ing this de c l3 i. on , 
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CtlAPTER XV 

S^J^MARY OF RESULTS, CONCLlJStONS, AND IMPLICATIONS 

in reviewing the project. It was apparent that results had umt the goal at a 
level beyond initial eKpectatlonB , Tliere was growth in kfiqwl«©dge of aestheticB 
and curricula were devised and implemented. More importantly^ an eBpipit de aoTjm 
developed in thu group that built an aeBthctic oducatloR inQTOntum whicli wij J van- 
tinue after the project. At the same tlmej it was evident: the gains were made 
from n starting point of limited applications regarding ths a«thetlc perception 
technique. The gains were modest in terms of a fully devalQp^id understanding of 
aesthetics. Yet, making even these modeBt beginnings a part of every teachers' 
repertoire is an enormous achievement. 

Tlie complexity of the project ^ coupied wi th the siae of t\m undertaking, required 
the use of many means of asseesmant* Therefore , each phase wiXX be dealt with 
as a subsections followed by general project conclusions. 

PHASE I, PLANNING SESSION 

The staff was able to reach agreement with Dr, Broudy about basic insights that 
were to be the focus of subBequent work* A general schedule was established ^ 
topics were chosen, consultants selected and general evaluation strategies de-^ 
termined , 

Conclusions 



^ Tlie choice of a particular stance, limiting uhe scopo a£ project objectives 
to the aesthetic perception technique with a major focus on the visual arts, 
provided specific content that gave definition to the project, 

^ The Inclusion of representative project participants from many learning 

situations created an excellent sounding board for ideas about both activities 
and content. 

° The inclusion of cominunity agency representatives gava aidded dimension to 
discussions* 

Im_p 11 ca t ions 

^ The aesthetic perception technique provides an excellent starting point with 
generally naive participants. 

° Further work in the area of aes Che tics would require the deflnintion and 
presentation of other stances and their application to all forms of art* 

® W]iere possible, planning sessions should include represantatlve project 
participants, 

^ Where possible, representatives from community agencias ihould be included 
in planning sessions* 
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PHASE II, SUMMER SEMINAR 

Summary of ReBu lts^ Qb ^ecittva One - To davi^lOp knowledge of the nature of 
aeBtheUlc perception and judgnient, 

A pra^-taa t/pos t -tes t comparison of scores 0T^ quisstions one through five in the 
aesthetic Eye Inventary shows gains that tndleata the following* 

an lncreaBln<3 me of: a iiumbcr of dcflcriptQtTS of works v/ithln the preperi:y 
GyFUierns taught in the aesthetic perception technique (wltli tfie exception of 
technical properties)* 

ri consistent shift of descriptors used frO'fn a majority in expressive , 
judgmental and historical categories to ths full range of property syB terns, 

consistent Increases that indicate shifts horn use of a subjective to an 
objective frame of reference and from the of ambiguouB statements to 
specific property system references in deacribing workB of art, 

an liicreased incidence of arguments in siippart of aesthetic education based 
on the position developed in the project, 

an increased number of statements of temmn for justifying aesthetic Judg- 
ments consistent with the position deveioped In the project. 

Cone lus i ons _;_ Objective One 

^ The aesthetic perception training approach Is an effecrive vehicle for i.i= 
creasing the number and range of descriptors of works of art. It can bring 
about increased objectivity and specificity in references to propertieB of 
works of art, 

^ With training and practice, par ticipaats c$xi learn to support arguments for 
aesthetic education and justify aesthetic judgments with Sv me consistency 
based on an aesthetic perception posluiQn^ 

Imp 1 i c a t i on s : Ob) estiva ^ ne 

- The aesthetic perception training position of the project can be used as 
the basis for inservice education of school and community agency personnel 
that will increase their ability to describe works of art* 

* Given basic aesthetic perception training mi knowledge, school and community 
agency personnel can present consistent arg,uirients for aes thistle education 
based on systems of properties of the vork^^ 

^ Given basic aesthetic perception trainings ichool and community agency 
personnel can support aesthetic judgmenta with soma consistency j basing 
them on aesthetic perception concepts* 
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Summary of Results: Objecti ve Tw o - To make application of knoi^ledge of 
aestiheuic preception with serious and popular works of art. 

A pre--t:es t/post^test comparison of scores on questions one through ten in the 
Aesthetic Eye Inventpry (responses to works) shows gains that indicate the 
following: 

an increased number of responses to works of art vjith significant increases 
In each property system category with the exception of the technical 
properties , 

a consistent Rhift in attention to different properties^ with a change in 
focus away from personal response to subject matter and expressive pro- 
pfc^rties to the full range of properties systems taught In the aesthetic 
perception technique* 

A review of interview results and visitation reports indicated an increasing 
facility and ease in encountering and responding to works of art. Participants 
reported both their own feelings of increased security with the use of the 
aesthetic perception approach and their confidence In using it with their stu-' 
dent.^, Cammunity agency participants reported building aesthetic prop rty 
system encounters with art works as an alternative to the iriore often used his-^ 
torlnal information approach. 

C_on c 1 u g^io ns : Ob j^ec t j v e _T'wo 

" Using the property systems of the aesthetic perception technique, participants 
respond ed to a wider range of properties of works of art, 

' With the aesthetic perception technique base^ participants responded with 
a greater focus on the work rather than their own subjective response. 

With property systems aj a structure ^ participaTits encountered art works 
with more ease* 

^ Using the property sys terns as a structures participants taught children to 
encounter art works with more confidence. 

Irnpi IqcB 1 1 on^^ t i ve ]^0_ 

The aesthetic perception training technique can provide a basic structure for 
Increased and improved responses to works of art. 

^ With practice using the property systems structure^ school and pommunity 
agency personnel can become comfortable encountering and responding to 
unfamiliar works of art, 

° The property systems strucCure can provide an effective basis for teaching 
children to encounter and respond knowledgeably to works of art. Within 
non-school settings i for example museums, the property systems structure 
can function as the basis of an ancounter with the aesthetics of art as an 
alternative to the often used historical approach * 
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Summary ol Results : Ob,1ective ^Oiri^e = To develop aesthet ij/ perception curri nilum. 
Instructional matGrials and strategics for use with children* 

Plans for implumentation, preparation of instructional materials, and visitatinu 
reports indicated the following ^ 

All participants (100%) prepared plans for Implementation of aesthetic 
perception training during the school year. Seventy percent of the par-- 
tlcipants purchased materials for use in learning situatiouB, Visitation 
reports and participant reporting indicate that all partlcipnntH used their 
training in sonie way during the year. Seventy-- two percent suhmitted cur-^ 
ricula in May. Curricula ranged from fuJJ.y delineated plans for a program 
to listing of activities that were more loosely tied to specific aesthetic 
perceptions outcome. 

Forty-- four percent of participants prepared instructional materials. These 
ranged from art learning centers and games for children tu quest iontiaires 
for gallery and museum participants. Twenty percent of participants used 
the collectable boxes with children and an analysis of responaea indicates 
that a majority found the u#e of actual objects as a particularly effective 
way to have children encounter art works . 

Visitation reports and participants reporting Indicate that the aesthetic 
perception training forTned the faaeis for techniques taught to children* 

ConcluB long : Qb j ec 1 1 ye Th ree 

^ The development of plans based on an aesthetic psrception approach, the 
preparation of curricula and materials proved to be one effective way of 
initiating implementation of aesthetic education in both school and community 
agency settings. 

The range of participant expertises their development duiing a program, and 
the teaching settings to which they return resulted in a ratige of instruc- 
tional materials and degraes of implementation* 

" The property systems and the aesthetic perception technique were adopted as 
a structure for developing aesthetic education curricula, materials, and 
teaching strategies* 

® The provision of art objects and reproductions for participants to use 
both individually and in the collectable boKes made the important task of 
encountering works of art more easily accessible to children. 

imp 1 ic a t i o nu i Ob j e c t lye Thxe^ 

° School and community agency personnel, given training and practice can plan 
and implement aesthetic education programs based on an aesthetic i?orception 
approach* Wlille there will be variations in interpretation, the structure, 
when adopted s does provide a basis for work with children that can be used 
wi th confidence , 



67 



The Aesthetic Eye Project 
Page 55 



* Whert? possible^ materials used as the experimental basis of aesthetic 
percc ption training should include three dimensloiial reproductions aad/or 
real art works. 

^ Provisions should be made for providing materials to be used in the pre-- 
paration for and during impietneiitatlon. 

Suminary of Results; Ob1 ectlve four - To explore and develop methods of assessing 
the attainmeiit of aesthetic perceptloii and judgment* 

The pre-test/post-test comparison scores in questions one through ten in the 
Aesthetic Eye Inventory , staff obseTvatioaSs and log of project activities^ 
unobtrusive ineaau res , participant reporting^ and visitation records Indicate 
the following: 

The Aesthetic Eye Inventory was one way of assessing the attainment of know- 
ledge of aesthetic dimensions of works of art and its application, Tlie 
aystems taught were acquired and used when discussing art works. Both the 
time required for administration (30 ra.ln,) and the scoring were feasible 
given the time and resources available, 

Staff obsarvations and recording of project activities in a log provided 
evidence that confirmed the results of this inventory* Vox example, 
Professor Broudy, when he returned in January 1976 » conmiented on the increased 
Incidence of aesthetic perception vocabulary in the conversations of project 
participants • 

Unobtrusive measures, the checking out of library materials, the visual 

records of three^times--a--day aeathatlcs activities provided further evidence 
that project participants had acquired and were using aesthetic perception 
techniques • 

Fifty^six percent of participants checked out library materials and read an 
average of twelve selections beyond the assigned text and papers distrlbiited 
during the setninar. 

A revlfw of three-times-a-day visual record revealed an Increasingly more 
organ Laed and aesthetically appealing presentation of these activities. 

Part Icipunts ■ reporting and visitation records provide evidence of effectLva 
participant asscsBment Instruments based on the Aesthetic Ey e Inventory , 
These range from foridal written responses by teenaged student to tho 
anuly^M of tape fw^corded convexsatlons with younger children. SlT/ipie counts 
of re^^owfij*:?! Palling within the categories of the ap^tlibtlc p^-iceutlon tech- 
nique^i r acU^ ]-\' participants revealed an Incraai^e oi the uac o c * [i property 
systems 'yy ^ dreii taught using this apprfiach . 

C on c lu B_t o_ns_L _0L . 1 1 v e Fo i ^ r 

^ ABsessment iii« Lrumfents uaing prupi^L iiy systems ai^id iiui ru^=-::t^d vc-m^oi^^^^^ within 
catt^gories did provide an adequariu HHsessment of jacrac.:md a^=:3t:hGtic per-^ 
ception and judgnieni: ,/jlthln feas^il'le t' .e limlfb. 
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" l^ile time consumirig, visitations and interviews conflTtned the acquLsltlon 
of the aesthetic perceptton technique and Its application both in encouxi- 
tering works of art and in teaching* 

° Use of library resources indicated Chat mariy partlcipatits mc^ed beyond 
simple perception beginnings to a xnore sophisticated unders tanditig of 
aesthetic encountexs , 

* rncraaslngly sophisticated presentatton of three^tlmes-a^day aesthetics 
indicated a gro'wth In understanding of aesthetics and in the ability to 
apply the knowledge in situations hayond the encounters in the project, 

^ Given the aesthetic perception categories as a structure and the A_€s_thetlc 
Eye Inve ntory; as a laodel^ school and coraaiinity agency peraomeL were able 
to devise simple assesstnent ins truinentg * They found these useful tools 
within their impLeaentatton settings, 

ImpJ-i ca t_loni : Ob j^c t 1 ye Fou r 

^ The Aes the tic _Eye Inven to ry should be used and further refined aB an 
Instrument for assessing the attainment of aesthetic perception and 
judgiiient. 



\^ere feasible , y^isltatlon and interviews should be used to augment formal 
assessment procedures to provide anecdotal evidence of increasing knowledge. 

^ Application of aesthetic kncwledge and training in the area of food 
preparation and presentation provides an cKcellent vehicle for building 
group interaction while providing opportuiiltles for expression. The 
recording of such activities visually can provide evidence of growing 
sophistication that is a powerful presentation, 

^ School and connnuTiity agency personnel beginning aesthetic education should 
be encouraged to devise and use siinple assessmeat instruinents to record 
increases in aesthetic responses* 

buTumary of Resu lts; Dbjectlve Five - To record the progress of this project* 

A daily log of project activities was written for every semlTiar session. It 
provides a reference for activities in relatioa to one aaoCher and a store of 
impressions that are often difficult to recall. 

Visual records, photDgraphs talcen throughout the course of the project, provided 
eVldence of growth that was of a kind that may be overlooked or not easily des-^ 
crlbed In written materials. 

Forms i^ere prepared and filled out by participants that record project activities 
and results in several areas; 

plans for implementation 
implementation ac tlvi ties 
use of instructional materials 
spin-offs from the project 
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effects of the project beyond the 

liffined late Imp lemen ta C ioii 
pealc eKperlences for chlldreti rasultlng 

from project Iraplsniinta tion 
use of and reaction to collectables 
vlsttatlona 

Records ware kept of participant attendance, use library materials, and 
visitations. 

_Co3^clys_lons_L Qbleetlv e _Flve 

® While the otgmlzatlonf prepatatlorij and maiTvrenance of documeatatlon v^ras 
often a difficult and time Gonauniliig task, i t provided Invaluable resources 
£oi^ project reportliig and Curther wrk In tfie acaa cf s.esthetic education* 

^ Participant reaQtloii to the request for dccuiwaL^atiw wao ofterL a compialiit. 
They were not used to a fequlreinent that inip/r^Rionfi ba documerited . 

^ While difficult to prepare, the anecdotal rL^u>in of aspects of the profuan, 
and its implementation provided valuable evl<]-. ^n^>. of parttclpoiit grj^v^ch and 
effective impleraentation* 

® Cumulative data assembled from the mim^ie reccrds of aspacts Ilka Attendariae 
was a useful tool lii niakliig infereiices .ibouc tlic effect of traltilng as in 
was traced to iinpleiTientation* 

JmpLica tlops, \ Qbj ec t Iv^ Five 

^ Where feasible ^ logs of events and anecdotal recDrds of project events should 
be maiiitalnedi 

^ Sliaple records such eb frequency of activities and attendance should be 
maintained as a basis for cumulative records for project effects- 

^ Provision for admin la trati\re tinie required to maintalii and analyse records 
ihould be included In funding application^ • 

PfUSE lir, CLASSROOK IMPLEMENmTION 

Surnmary of ReBUlts: Objeetive On e - To assist parttclpants In using aesthetic 
perception based curricula and evaluate the effectiveness of project impletnen^ 
tation. 

Visitation records and Implemeiitatlon documents Indicate the following; 

Review of records of visitations mnle to sixty percuiit of the participants, 
reports of Imp le men tation made by seventy-two percent of the participants ^ 
and review of the docuffients recording iniplemen tation events Indicare that 
the project affected the worlc of every particlpanC. There warn a ran^f^ of 
use from the adoption of the structure as a check on children's responses 
to the de\felopnifinc of aesthetic learning centers. 
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Analysis of visltatloa records indiiiate that d\iring Impleniiiitatlon par^ ■ 
tlclpantd dtsplayed serious wcrks of art^ presented their stuideats' \^or^ 
aesthetlcalLy and arxanged toT studexits to encounter works of art* l-Jhen 
actlvitias were obsewed, the focus ^aa most often directed toward sensory 
properties of works as a starting polat. k range of assessinent ras evldeat 
frotti checklists of participants' Inigerssioris to sophisticated pre-test/pos 
test designs. 

Con elusions:, 0_ Vj ect_ly e Oy e 

^ While there was a range of Impleinentation applications * the program did 
result in the aesthetic perception approach being used by tlie parciclpants . 
There weTa Indications Chat the use t^ould continue after the project ras 
completed * 

^ Aasthetic perception training did Increase the use of serioiia art works 
af5 a part of the teaching repctolre of project participants, 

^ School aiid coiiimvin.i ty agency personnel can baconie more a^are of the esthetic 
dimensions of ttie environment they prepare for students and their responsaB 
to student v^ork . 

■ The property systems provide ijseful categories for talking vlth children 
abcut art. The uaual starting point appeared to be sensory properties* 

^ A range of assessinent actl\^ltles were undertaken froin those relying on par- 
ticipant judgnient to controlled pre- test/post- tag t. 

/ 

Implications: Q h^ect ive One 

® School and coTumutiiCy agency personnel should be encouraged to acquire and 
use art ^^^ortes as a resource for Ceaclilng. Given the basis of an approach, 
they will use such materials. 

^ School and oommuiiity agency personnel shouLd be asked to consider aesthetic 
dimensions of their approach as a part of aesthetic education training* 
Such materials should ba cansldered la the development of their actlv^lties , 

A continulTig contact aud visitation prograri should be a part of the Imple- 
mentation of aesthetic education projects to einsure support and reinforce-- 
ment of participant use of the aesthetic perception approach* 

^ Furtlier training and program developnient should be under taken wi ch project 
participants to move them beycnd the initial focus nn sensory properties. 

" Tinplementa tlon phases of a project should Include an etHphasls on assesGmcmt 
techniques Co be used by participants as a way of providing evidence of 
children's growth. 

SuTumary of Resi U-tH: Obl^u-. tly e TVo - To conduct five inservice workshops to 
extend aesthetic education development. 

Assessment records, staff assessment of m>rkshops and attendance records indicate 
the followinsi 
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AnaLysis of particLpants * assesameat of and rsactlDii to the workshops 
indtcated chat these were a valuatLe part of the implemientatiOTi phase, The 
opportuBiity to discuss their developliig uiider standing of aesthetic perception 
and their implementation with Dr. Brouidy ms the cQoat valuc^d part of the work- 
^■hops. The parcicipants also Indicated that the sharing with others provided 
encDuragement and new Ideas that helped to eKterid their Individual applications 
of the approach* 

Staff assessEnent of workshop results Indicated that these functioned as a 
kind of center of "hope" that helped participants carry out impleinentatlon 
in circunistances chat were difficult at tltiies. 

Sonie part icipaiitr v^-ported difficulty In attending TOrkshop sessiotis because 
they were buoy '^■'^yiftt uig demands made by other curricular areas. 

Conclus 1 onsj _ Ob ^ clvc __Two 

^ Opportunities to meet during the year and partlcipaiita iii TOrkshop activities 
prov'lded encourageinent and reinforcemerit for participants during liiiplernen- 
tatlon* 

^ Because the arts are often giv^m relatively Lov? priority In many schools and 
the ctrcuTtis tances where in]plenuaiU=i' " m was to take place were difficulty 
participants needed ^he auppoi c.. t-m^ rece^v*.id from each other* 

® Institutional constraints and ether vartables beyond the project sometimes 
tended to Impose Llinits on the extetit of ImplenientationB . 

Implications* Obiect ive Two 

^ Implercientation of aesthetlr: education prograins should Include regular meetings 
of the participant:s to ^ i la participant attendance for the exchange of ideas 
whenever posBible. lor axainple , schools and louseums should be asked to release 
partlcipaiits to attend all meetings , 

® Provisions should be made for partic Lpaiita to discuss their implementation 
with project staff and they should le given ample opportunity to **show case" 
their efforts, receiving recogtiltloii for their w^ork . 

^ Some provision should be made for an "Idea^:. center," some place where there is 
an opportuaity for the participants to eKpeTienee the renewal and hope that 
seeirou so important* = ,^ 

During a long range implementation, sonie foTni of coTmnuni cation of shared ideas 
and suggestions among (for example a nei^sletter should b© planned and made 
aval lable * 

Ab^BTHBTIC EYR PARTICIPANT PROFILE 



A profile of projecr, actlvlt^eSj and activity resylts HUiaTnarlEed for each partici- 
print j was preparf^d as an aid to ovefall evaluation (see Appendix D* Tixa profile 
inc ludes ■ 



Records of participation In various project activities. 
Records of the development of curriculuni plfiuia, 
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Descriptions of caliectioiis of currlciilum rssouices . 
Records of vtsltat ions* 
lecords of peak experiences- 

Records of paTtictpants voluateerttig to demonstrate application of 

prDjec t techniques, 
Sunffnarles of assessment results. 
SumEnarles of unobtrusive laeasures. 



The project staff used the profile in drawing oirerall conulualons and making 
recommend at ions for,^further developmeiit of the A^estbetic Eye Program in the 
Los Angeles Coanty. 

Sunmiary, of Results ;^P^rticlpaat Profile 

Review of ttie profile sho\^s a raage of IrivolvetTieiitj resuLcss and utilisation 
which appears to have moved the participants from apparently siniple fulfillment 
of requirements to a major corninltmeiit to aesthetic education. 

The review also revealed little clustering of TneaSures in a vay that i70uld alloi^ 
for conclusions and Implications hy subgroups mthin the study l.e** classroom 
teachers and cotmunity agency people* There are no apparent results that can be 
used to describe subgroup dif f erencai^, 

A comparison was tiade cf the Ag^t hfetlc Eye Inveatory gain scores for each indl-^ 
vidua! with a grovp m^an hy qiieBtion to '^etermlae groijping or trends within the 
results I 

Question //I - Lia.^ts for jastifyiiig Juclgmeitts abcut modes of art. Trends 
ind:icate generally weak developm^int for bn la grcup and individuals* 

Question Itl - Special c>)ir^c t;^^-ri& Mrs vt aesthetic eKperlence* Tendency 
indicated strong developnient for boJi the group and individuals. 

Question //3 - Importance of aesthetic education. Tendency indicated strong 
developnient for hpth group and indivi duals . 

Question //4 - Terina used to describe^, works of art* Tendency for the total 
group was less positive than that for individuals, 

Question //5 Basis for justifying judgnients. Comparisons reveal two groups, 
one shQ\^ing ImprQV'enient la Justifying judgnientB while the second evidaaced 
little change in gain s cores. In neither group was there a imajorlty t^lthin 
the group . 

Question //6 One word responses to a painting. Tendencies Ludicated some 
growth for Individuals while the majority of the group did not malce major gains. 

Question f'H - One word responsf'-s to ethnic sculpture. Tendenct >b Here strong 
indicating growth for both the 'oup and indivicluais - 

Question ^^8 - Comparison of. two reproductloas of paintiags. Comparrsans 
reveal two groups, one shDwing improveinent: rnaking cornpar Isons while the other 
evidenced little growth. 
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Questioti 19 - Reactions to photograph of architectural structure. Strongest 
tendency for growth fox both individuals and the group in responding to an 
aesthetic Image . 

Question |10 - Selection of an image and reasons for choice p Tendency in- 
dicates stroiig development for both groups and individuals- In neither group 
was there a inajority within the group. 

Conclusions: Participant Profile 

^ Project participation and uUili nation appears to be positively related to 
variables of the degree of perceived need on the part of participants, 

^ There appears to be no correlation between prDject participation and the 
demogrr.phic i;arlables used to eaCahlish subgrDups of participants. The 
aesthetic perception approach appeared to be as useful for coimiunity agency 
personnel as for teachers* 

^ Undcrstatidlng of project results will be most meaningful when presented In 

terms of individual acconiplishnient rather than as group data* For this reason * 
a summary statement for each participant has been added to the profile. 

° Conclusions vera drawa based on the comparisQn of individual gain scores with 
the group rnean by question as follows: 

Question #1 Basis for Justifying Judgments, Gains were made in the use 
of the aesthetic property systems* Hoi^ever, the inclusion of the per-- 
ceptual focus with judgnients was less in evidence, 

Question #2 Special characteristics of aesthetic experience* Gains 
indicated that prDperty systems will be used as a structure by parti-- 
cipants as a vay of describing aesthetic experience more objectively 
and s pec 1 f 1 ca lly . 

Question //3 Impprtance of aesthetic education. Gains Indicated that 
participants acquired argunients in support of aesthetic education that 
were imbadded In the process of learning to use the aesthetic perception 
technique. 

Question /M Terms used to describe a work of art. School and community 
agency personnel can make slgnlficmt increases in their aeethetic 
vocabulary through aesthetic perception training, Howeverj results 
indicate that many participants started with little aesthetic vocabulary 
base and more training should be given. 

Question if5 - Basis for justifying judgments. The grouping of results 
reflects the differences in paxtlcipant sophistication prior to the 
aesthetic eye axperlence. 

Question #6 - One word responses to a painting. Initial responses were 
largely historical and judpiental and * v/hlle there waa a gain in iiumhur 
of responses, there was a more significant shift to the use oi the 
property systerns. 
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Question Ul - Oae vrord responses to ethnic iculpture* Gains indicate a 
general incTease in ability to respond to a work of art using an aesthetic 
properties approach. The focus was given to sensory, formal, and tech- 
nical properties as part of the shift away froin historical , judgmental, 
and eKpresslw responses. 

Question #8 - Coinparison of two reproductions of paintings* Results 
falling into two groups. Reflects the difference lii participant sophia-= 
ticatlon prior to the aesthetic eye experience t It appeared that sonie 
participants were to apply their newly acquired skills more readily than 
others * 

Question #9 - Reactions to photograph of architectural structure. Responses 
showed an increase in the technical properties s subject matter, and ex- 
pressive properties above those in other questions. The inclusion of 
an image of a familiar environmental structure evolced the use of the widest 
rang^ of categories. The use of the term reaction seemed to aid in 
eliciting this wide range. 

Question #10 - Selection of an image and reasons for choice. Gains in- 
dicatad that participants were able to present their statements of position 
with greater objectivity and specificity in discussing works of art. 

Implications^ Participant Profile 

^ Participants should be informed of and understand the purposes <if aesthetic 
education in ways that would ensure their perception of direct need for project: 
participation wheaever possible. 

^ Non-school personiiel should be included in project participation because both 

school and non- cIiodI participants benefit and bring added rlchnesB to one 
another . 

^ Inferencea can be made from the comparison of individual gain scores with the 

group mean by question as follows ^ 

Question 1H - Basis for justifying judgfaents about modes of art. As 
par tlcipants. move from a perceptual focus to one of Judgments some initial 
sophiBticat ion tn the use of the aesthetic perception technique is re- 
quireJ that will be applied within a larger process of developed aestheclc 
response , 

Question - Special characteristics of aesthetic eKperience. Results 
suggeit that school and community agency personnel can learn to approach 
apathetic experience with more objectivity and with greater specificity 
after aeschecic perception training. 

Question #3 Iniportance of aesthetic education, V/hen school and com- 
munity agency personnel J earn the aesthetic peraeptlon approach within a 
larger aesthetic educat=u^ii context, they can learn to support aesthetic 
education with objective arguments. 
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Question #4 - Terms used to describe works of art. Participants as 
individuals acquired more aesthfcric vocabulary* However, the average 
number of terms used before the tr^^iinlng was quite small* While sig- 
nificant gains were made, the average nytifiber of terms remained relatively 
small in comparison to the largest individual improvements. 

Question #5 - Basis for justifying judgmTOts. provisions should be made 
for individual differences in level of sophistication in the acquisition 
of the aesthetic perception technique ♦ 

Question #6 - One word responses to a painting. School and cotranunlty 
agency people can learn to extend their responses beyond the usual his^ 
torical response to emphasize aesthetic properties. 

Question #7 - One word responses to athTilc sculpture. As participants are 
trained to use an aesthetic properties approach , they should learn to work 
with these in relation to the full ranga of property systems* 

Question #8'^ Comparison of two reproductions of paintings. As participants 
acquire the aesthetic perception technlqiuej every opportunity should be 
used to have them practice applications in a variety of situations. 

Question #9 Reaction to photograph o£ architectural structure. As 
school and community agency personnel are taught to use the aesthetic per= 
ception technique, practice should Incltjicle In the range of Images , familiar 
environmental structures (e .g. , brid|as^ buildings, freeway overpasses). 
Questions which ask for responses to worki of art should be phrased in 
terms of "reactions" as well as "risponses*^ to works* 

Question //lO - Selection of an imag^ and reasons for choice. As school 
and coitmiunlty agency personnel learn tha aesthetic perception approach, 
they should be given practice in making choices and defending them* 

^ Evaluation of similar projects in the immediate future appears to require 
individual rather than group findings. Further study should be made to find 
those dimensions that will allow for mora general conclusions based upon group 
data. 
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